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The benefits of reading aloud to children are studied.

Observations

indicate that the more young children are read to, the more they are
motivated to become readers themselves.

When young children are

participating in the dialogue of a story that is being read aloud, their
interest in that story increases dramatically.

Using a variety of children's

literature is an excellent supplement to the first grade curriculum and
language activity lessons.

Recommendations from the conclusions are

presented.
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CHAPTER 1
BACKGROUND OF THE STUDY
Introduction

Reading aloud to children strongly influences their desire and
ability to become readers themselves.

When adults read aloud, most

children quickly learn that books carry wonderful stories and ideas
(Binkley, 1988).

The earlier parents begin to read to their children, the

better readers their children become (Durkin, 1972).

Statement of the Problem

A problem facing society is how to increase the numbers of young
children who read for both pleasure and knowledge.
related to two observations.

This problem is

First, most children are not enjoying books

as much as they are enjoying television and other forms of audio-visual
entertainment. . And second, many parents are unaware of the
importance of reading aloud to their children and how to make that
time more enjoyable to their children and to themselves.
being read aloud to, many children watch television.

Instead of

Ninety-eight

percent of the homes in America have a television set which is on for
an average of seven hours and one minute every day (Trelease, 1989).
The nation's three-year-olds are watching as much television as the
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nation's ten-year-olds, averaging thirty hours a week.

Within reason, the

effect of television viewing does not appear to interfere with learning to
read.

However, viewing over ten hours a week appears to have a

negative relationship: as the number of hours of viewing per week
climbs, achievement declines sharply (Williams, Haertel, Haertel, &
Walberg, 1982).
Parents play roles of inestimable importance in laying a foundation
for their children learning to read.

Anderson, Hiebert, Scott, and

Wilkinson (1985), in Becoming a Nation of Readers, suggest that a
parent is a child's first guide, mentor, and tutor in unraveling the
fascinating puzzle of written language.

Most parents underestimate the

powerful impact reading aloud has on their children's development as
readers.

An enormous amount of scholarly research supports the view

that children's early encounters with print at home have a tremendous
effect on their later academic development at school (Butler & Clay,
1989).

Durkin (1972) states that one of the things schools can do is to

help parents understand how a child's success with reading is dependent
upon the encouragement given by parents who read to their young
children in ways that are pleasurable and meaningful.

Therefore, both

parents and teachers must put their intentions into practice if children
are to have the foundation required for success in reading.
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Purpose of the Study

The purpose of this study was to develop a set of lessons to use
with children's literature to teach first grade students.

This task will be

accomplished by infusing children's literature into the first grade
curriculum, and sending home an accompanying activity for parents to
use with their child.

Importance of the Study

Beginning with the late 1960's there was a dramatic decline in the
number of books read by the children in classrooms (Trelease, 1989).
Each year young students appeared to be reading less and less.

During

the last ten years the United States Department of Education, alarmed
by the growing number of "Johnnys" among its 45 million students, issued
its famous report calling America a "nation at risk" unless reforms took
place.

The Nation at Risk, (as cited by Trelease, 1989), and a

subsequent three hundred education reports resulted in numerous reforms
aimed at improving basic skills and the level of excellence among U.S.
students.

Currently children's reading scores are inching upward and the

book industry supports this trend with steady gains in sales over the last
eight years, including a fifty percent increase in the children's market
since 1982 (Trelease, 1989).
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Scope of the Study
An annotated bibliography was developed of children's literature

intended for children of five through seven years of age.

Each citation

includes information to help the parent or teacher plan an enjoyable
read aloud time with ideas to enhance each story read.
The annotated bibliography is restricted to three categories.

These

categories refer to the majority of literature for children between the
ages of two and seven years old.

The major categories are:

(1) predictable books, (2) wordless books, and (3) picture books.
The selections listed under each category were taken from two
lists created by Trelease (1989) and Cullinan (1987).
lists were selected according to the following criteria:

Entries on these
( 1) can be read

within twenty minutes, (2) provides for pleasure and nourishment of the
imagination, (3) develops imagery, (4) explores a variety of styles and
forms for the communication of ideas, (5) gives an awareness of the
functions of language,

(6) improves the acquisition of metalinguistic

awareness, (7) holds children's interest when read aloud to them, and
(8) presents a subject which is appropriate for at least two age levels.
Each of the three sections of the bibliography contains at least five
selections.

Definitions of Terms
Brainstormin2.

Searching for many ideas and/ or solutions through group

discussion (Vacca & Vacca, 1986).
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Cause and Effect.

Analysis of how one event or character influences

another establishes the relationship between cause and effect (Hittleman,
1983).
Characterization.

three elements:

In developing characterizations, authors contend with
credibility, portrayal, and uniqueness (Cullinan, 1987).

Compare and Contrast.

Identification of similar and different traits

forces children to "evaluate" a piece of literature.

For example, students

can compare the character to themselves and analyze the same story
written by two different authors (Hittleman, 1983).
Materials used by a classroom teacher to convey course's

Curriculum.

content (Durkin, 1972).
Lap Readin2.

Children experience lap reading at home as they sit on

the lap of a parent or other adult and listen to stories read aloud.
Children ask or answer questions during the story (Glazer, 1981).
Literature.

Comprises stories, poems, and plays that provide continuity

with society's literary heritage (Hittleman, 1983).
Main Idea and Detail.

passage.

The main idea is what is important within a

It can be a sentence or a concept.

Details support or give

more information about the main idea ( Glazer, 1981 ).
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Picture Books.

ending.

Books that contain a story with a beginning, middle, and

These texts are closely associated with their illustrations, and

they are available on a wide range of topics (Trelease, 1989).
Point of View.

Point of view is who is telling the story.

Books listed

under this category are written from a different perspective, for example
a story told from person's point of view and then children can retell the
story from an animal's point of view (Glazer, 1981).
Predictable Books.

Picture books that contain word or sentence patterns

that are repeated often enough to enable children to predict their
appearance and thus begin to join in on the reading (Trelease, 1989).
Sequence is an order of events, set of instructions, or details

Sequence.

listed in a particular order (Hittleman, 1983).
SettinK.

Setting is where and when a story takes place (Hittleman, 1983).

Vocabulary.

These are words with which the children are unfamiliar.

Selections listed in this section will contain words which can be learned
through syntax, sentence context, or pictures (Vacca & Vacca, 1986).
Wordless Books.

Picture books that contain no words;

the story is told

entirely with pictures arranged in sequence (Trelease, 1989).
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Organization of the Remainder of the Project

Chapter Two provides a review of the literature which supports
reading aloud to children, which focuses on why parents and educators
should read aloud to children, and which explains methods on how to
use literature effectively.
the project.

Chapter Three documents procedures used in

Chapter Four presents the project.

Chapter Five contains a

summary of the project, as well as the conclusion and recommendations
that were developed as a logical outgrowth of the project.

CHAPTER 2

REVIEW OF READING ALOUD
Introduction

An important activity for building the knowledge required for
eventual success in reading is reading aloud to children (Chomsky, 1976).
The desire to have children independently read stories on their own is a
goal of both educators and parents alike.

By reading books children are

introduced to people who they would never otherwise meet.
amuse, affirm, enlighten, broaden, shock, enchant, and inform.

Books can
Children

sometimes make connections between books and real life experiences in
unexpected and exciting ways (Huck & Kerstetter, 1987).

Research

shows that a chief factor in a child's school success is whether or not
there is a "reading environment" at home (Lee & Rudman, 1982).
Therefore, parents and educators need to begin to read aloud to young
children and make the readings interesting and exciting enough to hold
their interest while they are building up their imaginations.

Why Read Aloud

In the book, The New Read-Aloud Handbook, Trelease (1989)
states two reasons for reading aloud to children.
read to children is:

The first reason adults

to reassure, entertain, inform or explain, arouse

curiosity, and inspire -- and to do it all personally, not impersonally with

8

9

a machine.

All of these experiences create or strengthen a positive

attitude as the corner stone upon which proficient reading is built.

The

second reason, and of great importance in an age of rising illiteracy, is
based upon evidence which suggests that regular reading aloud
strengthens children's reading, writing, and speaking skills, and thus the
child's communication process.

Reading aloud is an activity that has had

a lasting impact.

While reading aloud, the teacher or parent models

reading behavior.

Reading aloud also whets the appetite for good

stories.

It exposes children to literature they would not be able to read

by themselves (Lamme, 1987).
Parents can play a major role in determining the kind of attitudes
towards reading their children will develop (Birlem & Wissendanger,
1982).

When parents and teachers model reading to children, more is

done than is realized to improve the children's reading.

Improvement is

encouraged by reading not only books, but also newspapers, magazines,
recipes, directions, and instructions.

Behavior is modeled that

demonstrates how important reading is for enjoyment, as well as being
needed in our day to day life rituals.
as well as a desire.
meaning in stories.

Parents show a need for reading

Children see a reason for reading and find personal
Children need to be immersed in literature;

surrounded by books, art, and writing materials of all kinds for extending
and interpreting books; and given time to listen to and read stories
(Huck & Kerstetter, 1987).
In a longitudinal study of the literacy achievement of children,
Wells (1986) emphasizes the value of reading aloud.

He attributes

10

significance to the importance of young children hearing stories read
aloud.

Of four activities Wells focused upon, only one, "listening to

stories", was significantly related to the acquisition of literacy and later
reading comprehension.
When children are read to, they enter school with larger
vocabularies, longer attention spans, greater understanding of books and
print, and consequently have the fewest difficulties in learning to read
(Durkin, 1966). Durkin suggests that reading aloud is a common
background experience shared by early readers.

Children who know a

lot about written language have parents who believe that it is their
responsibility to seize opportunities to convey information about written
language to their children (Anderson, Hiebert, Scott, & Wilkinson, 1985).
It has been found that reading aloud to children aids the
development of proficient readers.
15 countries.

Thorndike (1973) studied reading in

He demonstrated that children who came from homes that

respected reading, and who had been read aloud to daily from an early
age, were the best readers.
Deutsch (1963) demonstrates what happens when the role models
do not stimulate the child.

In homes where conversation, questions, and

reading are not encouraged, children eventually enter school markedly
short of the basic tools they will need to accomplish their tasks.

They

will ask fewer questions, use shorter sentences, and have both a smaller
vocabulary and a shorter attention span than their advantaged classmates.
Cohen (1968) suggested that if children are not exposed to stories
at home, it is not too late to do it in school.

She initiated a year long
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read aloud project with second graders in New York City, including ten
experimental and ten control classrooms.

Cohen sent a list of books to

the experimental teachers and asked them to read aloud every day for at
least twenty minutes.

She also asked the children to do something with

those books to make them significant.

The children could dramatize

them, paint a picture of a favorite scene, compare one story with
another -- anything to make the story memorable.

At the end of the

year, the experimental group was significantly ahead of the control group
in reading comprehension and reading vocabulary.
helped them learn to read.

Reading to children

This study was later replicated in

kindergarten through grade three with similar results (Cullinan, Jagger, &
Strickland, 1974).
A majority of children that arrive at kindergarten already knowing
how to read were never formally taught to read at home.

The research

indicates four similar aspects of the home environment of nearly every
"early reader".
1.

They are:

The child was read to on a regular basis.

In Durkin's

(1966) comprehensive study of early readers, every one of
the 79 children had been read to regularly by their parents.
Additionally, the parents were avid readers and led by
example.

The reading aloud included not only books, but

package labels, street and truck signs, and billboards.
2.

A wide variety of printed materials, including books,
magazmes, newspapers, and comics, were available in the
home.
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3.

Paper and pencil were readily available to the child for
drawing and "writing".

Durkin (1966) explained that "almost

without exception, the starting point of curiosity about
written language was an interest in scribbling and drawing.
From this developed an interest in copying objects and
letters of the alphabet" (p. 137).
4.

The people in the child's home stimulated the child's
interest in reading and writing by answering endless
questions, praising the child's efforts at reading and writing,
taking the child to the library frequently, buying books,
writing stories that the child dictates, and displaying his/her
paperwork in a prominent place in the home.

The importance of reading aloud to children is crucial to their
becoming early readers.

Consequently, adults need to begin reading

aloud to children at a very young age.

When To Begin To Read Aloud

If reading aloud improves the likelihood of early reading success,
when should parents begin to read aloud to their children?

According

to Trelease (1989), when children are old enough to converse they are
old enough to be read to.

The human voice is one of the most

powerful tools parents have by which to communicate with their children.
Reading aloud to children not only conditions and calms them, it builds
a foundation for future learning.

Children are learning from the
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moment they are born, and reading aloud stimulates their language
development (Lamme, 1985).

Through repetition of reading and listening

to stories, children begin to recognize stories and even the words in
those stories.

A prime factor in the success of reading aloud to very

young children is that most often it is done one-on-one, by far the most
effective teaching/bonding arrangement (Trelease, 1989).
The emotional values of reading aloud help parents establish and
maintain a close communication with their children (Lamme, 1985).
Children who have been read to since birth, copy the adult model and
read to their dolls and to each other.

It is quite natural that they

become independent readers at an early age.

Having children listen to

stories appears to be one means of helping them become more aware of
linguistic concepts, and of encouraging them to explore language by
themselves (Glazer, 1981). As children listen to fine stories and poems,
and as they observe the outstanding illustrations in high quality books,
they begin to develop taste in literature and art.

Many books that

preschool and primary-grade children enjoy hearing are too difficult for
them to read independently.

During the primary years, children's

understanding far exceeds their ability to read (Trelease, 1989).
Literature is more likely to be enjoyed if it is presented by a skilled
reader.

A well-written and illustrated story that has been read aloud

shows children the enjoyment that literature can provide.
According to Glazer (1981), reading aloud covers many areas of
importance.
1.

It:

Instills in children a desire to learn to read.

14

2.

Enhances their facility with language.

3.

Increases their chance of success in learning to read.

4.

Builds their vocabulary and comprehension skills.

5.

Increases their breadth of knowledge.

6.

Helps keep interest in literature alive for children who are
not yet reading at their understanding level.

In a two year study conducted by Yaden, Smolkin, and Conlon
(1989), they found that preschool children asked a wide variety of
questions.

The children obtained word meanings, printed word forms,

recognition of letters, understanding of authors, book titles, and the act
of reading, while being read aloud to by their parents.

The results of

this study indicated that reading aloud to children had a large effect
upon the development of their comprehension process.
Thus, reading aloud provides an opportunity for children not only
to explore many aspects of a book, but also to acquire new ways of
communicating.

Children can compare their own view of the world with

the perspectives they encounter in books.

Stages of Read Aloud

Choosing books and planning time for reading should be a daily
occurrence.

If reading is made into a daily routine, the other two

aspects will take care of themselves (Durkin, 1972).

Until a child is six

months old, it does not matter what is read, as long as the parent is
reading to the child.

What is important up to this stage is that the
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child becomes accustomed to the rhythmic sound of the adult's reading
voice and associates it with a peaceful, secure time of day (Trelease,
1989).
Between six and ten months, the child's sight and hearing are
sufficiently developed to recognize not just familiar voices, but familiar
faces and objects as well.

During this period, when children begin to

respond to voices, there are bursts in cell growth within the speech
centers of the brain.

Another burst occurs between 12 and 18 months

when the toddlers discover that words have meaning.

The network of

nerves that allows growth, scientists report, is very much affected by how
much exercise it is given.

Like muscle massage, the more you talk to

children during these critical times, the greater the natural language
growth ("New Evidence", 1985).

With this in mind, your book selections

should be ones that stimulate the child's sight and hearing, colorful
pictures and exciting sounds which the child can focus on easily.
During read aloud time with the child, there is physical bonding
that occurs as the child is being held and read to.

Books shared with

only one or two children are often termed, "lap stories", and the sharing
technique "lap reading" (Glazer, 1981).

Many children experience lap

reading at home as they sit upon the lap of a parent or grandparent
and listen to stories read aloud.

Flood (1977) addresses the how of

reading to young children by stressing the importance of the emotional
implications of the child's first contacts with books.

The report advises:

"The best way to prepare the very young for reading is to hold him on
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your lap and read aloud to him stories he likes, over and over again"
(p. 864).
When beginning to read aloud to children, (Trelease, 1989) found
there are certain stages a child goes through during this process:
1.

At four months of age, a child has limited mobility, thus
making a passive noncombative audience for the parent.

2.

Your arms should encircle the child in such a way as to
suggest support and bonding, but not imprisonment.

3.

By six months the child is more interested in grabbing the
book to suck on it than listening.

Bypass the problem by

giving him a teething toy or other distraction.
4.

At eight months, he may prefer turning pages to steady
listening.

Allow him ample opportunity to explore this

activity, but don't give up the book entirely.
5.

At 12 months, the child's involvement grows to turning
pages for you, pointing to objects you name on the page,
even making noises for animals on cue.

6.

By 16 months and the onset of walking, restlessness
blossoms fully, and your reading time must be chosen so as
not to frustrate immediate interests.

(p. 44)

The attention span of the children should be considered in
determining how long a book to choose.

In nearly all of the studies

reviewed by Lamme and Packer (1986), attention spans during infant
reading time averaged only three minutes in length, though several daily
readings often brought the total as high as thirty minutes a day.
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Children may listen longer if they are given opportunities to participate
in reading by reciting a verse of a poem, or clapping, or if they are
given a period for stretching and for talking between two short books
(Glazer, 1981).

Once the child begins to respond to the sight of books

and to an adult's voice, it is important to begin a book dialogue,
"talking" the book instead of just reading it, with questions that will
initiate an interest in the child.

Flood (1977) stated that four steps

provide effective results between the story being read and the child's
involvement in the story.
Step 1.

They are:

Children profit from preparation for reading, such as
warm-up questions.

These questions can both settle the

children in preparation for the story and can stimulate
their interest in the content.
Step 2.

Children need to be part of the process; they need to
speak, to ask and answer questions, and to relate the
content of the present story to past experiences.

Data

demonstrates that verbal interaction between child and
parent enhances the overall effect of the episode
(Durkin, 1966).

It is possible that children may benefit

from probing, appropriately challenging questions during
the course of the story.

This step is particularly

important, because it is through interaction that children
become stimulated and involved.

It is extremely

important for the child to have this opportunity to talk,
to question and to answer.

A brief pause for
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questioning or discussing or narrating enables children
to integrate the information which has been read to
them, and thereby prepares them for the remainder of
the story.
Step 3.

It is encouraging to note that parents who reinforce
their children's effort are performing a useful function.

Step 4.

Post story evaluative questioning by parents is beneficial
for the child because it completes the cycle of the
episode and helps the child learn to assess, evaluate
and integrate. (p. 867)

Children need to be involved in the story from the beginning to the
end; they need to interact with the reader, to extend ideas, to question
their own understanding, and to relate their ideas to expenence.
During the period between two and five years of age, children's
desire to imitate their parents extends to reading books.

Parents

showing children that they read and value reading will set a good
example for them.

Every time children see their parents gathering useful

or fun information in this way, those children are gaining a valuable
lesson in the importance of reading (Glazer, 1981).
Children's attention spans lengthen with the increased size of the
stories being read aloud to them.

In going from the picture books to

the story books and building towards novels, parents slowly begin to
integrate the questioning strategies to enhance the child's curiosity in the
story.

Allowing children to select the books read aloud to them will

also bring about curiosity and stimulate interest in the story.

Once the
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foundations for reading aloud have been set:

a consistent read aloud

time, a quiet place, a book selected by the child, and the questions
asked during the story, the child's interest and attention span will grow.
Children will continue to enjoy being read aloud to as they grow older.
Many of the guidelines suggested for reading to younger students also
apply to older ones.

Just because children are older does not mean that

they should not be read to.

Reading aloud should not stop when

students learn to read on their own.

They need to see rewards for

applying the skills they have learned (Cullinan, 1987).

It is a pity to

stop the practice of reading aloud to children after they have learned to
read for themselves.

That practice seems to them almost a punishment.

Reading to children arouses their desire for the books that they have
been listening to (Lee & Rudman, 1982).

Chapter Summary

Reading is a lifelong adventure that can inform and entertain.

It

1s the foundation upon which so many other areas of life are dependent.

It is important in helping people to become successful in society.
Educators and parents need to realize that they build the foundation for
children to become lifelong readers.

Through reading aloud and setting

good examples, children can be shown the importance and value of
reading.

By reading aloud to infants and continuing to read aloud

throughout childhood into young adulthood, research has shown that
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children learn the importance of books, and have their eyes opened to
the world of literature and the wonders it beholds.

CHAPTER 3

METHODOLOGY
The Purpose

The purpose of this study is to present methods, for both parents
and their children, which will improve the techniques of reading aloud
and sharing of books for pleasure at the first grade level.

Information is

presented to help blend reading a book aloud with some higher-level
thinking strategies, fun activities, and references to expand upon the
books read.

The project designed and produced an annotated

bibliography which includes a variety of selections and activities.

Procedures

Before any books and lessons were selected for the bibliography, a
review of the literature examining how to effectively read aloud children's
literature was completed.

Ideas revealed in the research which related

to reading aloud to children were included in the bibliography.
The books reviewed were selected from two lists written by
Trelease (1989) and Cullinan (1987).

From these lists 15 entries were

placed on an annotated bibliography.

Books were selected according to

nine criteria:

(1) can be read within twenty minutes, (2) provides for

pleasure and nourishment of the imagination, (3) develops imagery,
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(4) explores a variety of styles and forms for the communication of
ideas, (5) gives an awareness of the functions of language,
(6) improves the acquisition of metalinguistic awareness, (7) holds
children's interest when read aloud to them, and (8) presents a subject
which is appropriate for at least two age levels.

Each of the three

sections of the bibliography contains at least five selections.

Lesson Design

Evidence from research indicated that better results are achieved
when young children are read aloud to in a smooth systematic
presentation (Glazer, 1981). Therefore, an !TIP-style (Instructional
Theory Into Practice) format was selected for each lesson (Hunter, 1967).
The components for the lesson plan consist of:

Objective.

A statement describing what the students will be learning.

Materials.

This section is for the teacher's use.

Books, art supplies,

and other materials needed to teach each of the lessons listed.

Anticipatocy Set.

Activities or discussion that focuses the students'

attention on what they will be learning in the lesson.
specifically relates the new to the known.

The set
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Information that will assist the teacher in presenting the lesson

Input.

to the students.

Independent Practice.

The time that is provided to practice the skill on

their own without teacher assistance.

Closure.

This section concludes the lesson and clarifies the learning in

each student's mind.

The students may get to practice the learning one

more time or describe what they have learned in their own words.

Implementation

The teacher version of the lessons will be piloted in a selfcontained first grade classroom composed of 20 children with high,
average, and low reading ability levels.
lessons in a whole-group format.

The class will be taught the

The members of the class and the

project author will be implementing all of the lessons suggested in the
bibliography during the 1991-92 school year.
The parent version of the lessons will be piloted in a separate
first grade classroom composed of 21 children with high, average, and
low reading ability levels.

The lessons are to be presented in a one-on-

one basis between the parent and the child.

The parents and their child

will be implementing all of the lessons suggested in the bibliography
during the 1991-92 school year.

CHAPTER 4
THE PROJECT LESSONS :

AN ANNOTATED BIBLIOGRAPHY

Introduction

These lessons contain three categories of books -- predictable
books, wordless books, and picture books.
each category.

There are five lessons for

Each lesson contains a brief summary of the book and

the oral reading time.

The teacher version lists an objective of the

lesson as well as the materials needed.

The anticipatory set and input

are furnished to give ideas of how to start each story and continue the
lesson as the book is being read aloud.

The dialogue given between

the teacher and students is a typical one, illustrative of how a lesson
would progress.

The independent practice is provided to give students

a chance to participate in activities that relate to each story.

The

closure is a time for the teacher and students to reflect back on the
story and recall events.

An effort has been made to cover a variety

of questioning strategies throughout each lesson.

There is also a

parent version provided for each story, and it offers some hints on
reading the story as well as a follow-up activity to do together.
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Predictable Books
Lesson 1

Langstaff, J. (1974).
Macmillan.

Oh. A-Huntin~ We Will Go.

New York:

Summary

The title of this book begins the rhyming verses used over and
over again in this story. Each time different rhyming words are
inserted into the verses to change the tale. The group of hunters
begin each hunt by identifying what they are going hunting for. Each
time they capture an animal they place it in a unique place and then
eventually let it go.
Oral Readin2 Time

5 minutes.

Teacher Version
Objective ....................

Upon finishing the story being read aloud, the
children will write their own verses to go along
with the story and thus create a classroom big
book.

Materials ...................

Book: Oh. A-Hunting We Will Go
lined writing paper
pencils
crayons
chalkboard
chalk

Anticipatory Set .......

Ask the children if they or any of their parents
have ever gone hunting. Then share that they
will be hearing a story about a unique group of
hunters.
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Input ...........................

Read aloud in almost a singing voice the story
of Oh, A-Hunting We Will Go. Pay close
attention to the rhyming words in the verses
and use voice intonation to accentuate the
rhyming words.

(p. 1)

Read aloud and show the page using a clear and fast
voice, almost singing the verse. When you read the last
word on the page, "fox", hold the word fox and draw it
out for a few seconds until you turn the page.

(p. 2)

Turn to page 2, continue saying "fox", and then finish the
rest of the verse that rhymes with fox.

(p. 3)

Before you start reading the verse on this page, point to
the lamb in the bottom right-hand corner to make the
children aware of the next animal they will be hunting
for. This is consistent throughout the book. Point to the
next few pictures when beginning a verse, and after
awhile the children will begin looking for the picture
without any prompting from you. Read this page drawing
out the last word, "lamb", until you turn the page.

(p. 4)

Read the page and point to the pram.

Teacher:

"What do you think a pram is?"

Students:

"The baby carriage."

Teacher:

"Yes, a pram is an old-fashioned word for a baby
carriage. How did you know the pram was a baby
carriage? What were your clues?"

Students:

"It said they put a lamb into it."
"The only thing on that page you could put something
into is a baby carriage."
"You can look at the picture and see the lamb in the
baby carriage."
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(p. 5)

Read aloud and show the page. Again draw out the last
word, "goat", until you turn the page.

(p. 6)

Don't show the children the page. Instead, try to get
them to come up with a possible rhyming word for goat.

Teacher:

"What do you think they put the goat in?"

Students:

"Moat."

Teacher:

"You came up with some good words. These words kind
of sound the same. What do you call words that almost
sound the same?"

Students:

"Rhyming words."

Teacher:

"Right! Do you notice a rhyming pattern happening in
the story so far?"

Students:

"Yes!"

Teacher:

"Let's see what they put the goat in." Turn the book
around to face the students and continue reading aloud.

(p. 7)

Read aloud and show the page to the children. Again
draw out the last word of the verse until you turn to the
next page.

(p. 8)

Read aloud the verse and show the children the picture.
(The picture of the bear in underwear always brings out
laughter.)

Teacher:

"Why are you all laughing?"

Students:

"It's funny to see a bear in underwear!"

Teacher:

"He does look silly, doesn't he?"

Students:

"Yes, he does!!"

"Coat."

"Goat."

"Soat."

"Boat."
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Teacher:

"Since these verses rhyme, it's almost like a song.
try singing the next few verses."

Let's

(p. 9)

Read and sing aloud the page holding it up for the
children to see. Draw out the last word in the verse and
go on to the next page.

(pp. 10-18)

Continue singing the verses aloud. Encourage all of the
children to join in with you. The lines are predictable
and they can fill in the new words by looking at the
picture to see what the animal is. When you come to
page 18, hold up your hand to let the students know to
stop.

Teacher:

"Why do the children have white handkerchiefs over their
noses?"

Students:

"Because the skunk smells!"

Teacher:

"Oh!

(pp. 19-24)

Finish singing the rest of the verses aloud with the
children, making sure that they can see the pictures to
help them with their reading.

(p. 25)

Since there is no picture, the children may have a hard
time continuing to read the last page with you, so
continue on your own.

Teacher:

"Why do you think the verse says that in the end they
always let them go?"

Students:

"They always let the animals go."
"They don't keep them or hurt them like real hunters."

Teacher:

"Why do you think they do that?"

Students:

"Because they don't want to hurt the animals, just play
with them."

O.K., let's keep reading."
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Teacher:

"I'm going to let each of you have a chance to write your
own verse of 'Oh, A-Hunting We Will Go!' You get to
choose what you're going to go hunting for and then what
you will put your animal you've caught in."
Have the students look at the sentence frames you have
written on the chalkboard. The sentences are:
Oh, a-hunting we will go,
A-hunting we will go;
We'll catch a - - - - -- And put him in a - - - - - -And then we'll let him go!
Read the sentences aloud with the students and say
"blank" for where they will be placing their words. Then
brainstorm columns of rhyming words on the other part
of the chalkboard.

Independent Practice

Have the students work at their desks copying the
sentences and filling in the missing words. Encourage the
children to come up with an animal that may not be on
the chalkboard. Help them spell the word if they ask for
help or encourage their use of inventive spelling. Have
the children illustrate their writing by drawing a picture
at the top of their paper to go with their verse.
Circulate among the students working and offer
encouragement and positive praise on their work.
Collect all of the writing papers and compile them into a
big book. Place a front and back cover on the pages.
Be sure to write the title on the cover with a few
drawings. Also include that the authors and illustrators
are from your class and the year the book was written.
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Closure

Read the class big book aloud to the students while
showing the illustrations. Give credit to each author
before reading that page. Encourage the children to join
in with you. Finish reading the whole book. Take time
to pay special attention to unique illustrations.
Teacher:

"Our class big book is almost the same as the original
book we read. It's fun to write new parts of the story.
Did you have fun?"

Students:

"Yes!"
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Parent Version

Read a few pages of the book, Oh. A-Hunting We Will
Go, by yourself before reading it with your child. There
is a predictable rhyming verse that continues throughout
the story. Familiarize yourself with it, so that the reading
of the story goes more smoothly. Show the cover of the
book to your child and share the illustration and title.
Ask your child questions like, "Who is going hunting?"
"What do you think they are hunting for?" Read the
book to your child showing them each page. Before
turning the page to read the second half of the verse, see
if your child can come up with a rhyming place they will
put the animal they have caught.
The very last page of the book contains sheet music for
guitar or piano accompaniment. If you are able to play
either instrument it would be fun to sing all of the verses
you have just read to music. A fun follow-up activity
would be to write more verses with your child using the
same frame; just come up with a new animal, and a
place you will put that animal once you have caught it.
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Predictable Books
Lesson 2

Martin, B. (1983). Brown Bear, Brown Bear, What Do You See?
New York: Henry Holt and Company.
Summary

This book contains a predictable redundant verse that has a
chain of characters looking to see who the next one will be. It begins
with a brown bear who sees a red bird; the red bird sees a yellow
duck and so on! After a few pages the pattern has been set and
everyone joins in. At the end of the story the children in the story
recite an entire list of what they have seen.
Oral ReadinK Time

5 minutes.

Teacher Version
Objective ....................

Using the predictable pattern of the story, the
child will read aloud with the teacher the
animals and their colors in the story. They will
also imagine, draw, and color a large animal of
an unexpected color.

Materials ...................

Book: Brown Bear, Brown Bear. What Do You
See?
large white sheets of poster paper
pencils
crayons
tempera paints
brushes
markers

Anticipatory Set .......

Ask the children if they have ever seen a
purple cat before. Hold up the book, Brown
Bear, Brown Bear, What Do You See? and tell
them that there is a purple cat in this story.
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Input ........... .. ... ....... ....

Begin the story by reading aloud to the
children. Encourage them to join in with you.
The story is very predictable and the pictures of
the animals help the children. Use expression
in your voice and face. Discuss whether the
animals in this story could really be the colors
that they are in the story.

(p. 1-2)

Hold up the book for the children to see.
bear while reading the first verse.

Point to the

Teacher:

"What do you think will be on the next page?"

Students:

"A red bird."

Teacher:

"Peek ahead to the next page but do not show the
picture to the students. "How did you know?"

Students:

"Because that is what the brown bear said he saw!"

Teacher:

"Oh! I'm going to keep reading the story. You join in
with me in your soft voices if you would like. Here we
go!"

(pp. 3-6)

Read pages aloud to children. Display the pictures for
all to see. Encourage the children to join in by eye
contact with children who are reading. Nod and smile.
Cup hand over ear if they are not quite loud enough.

Teacher:

"It said that the yellow duck saw a blue horse!

Is there

such a thing as a blue horse?"
Students:

"No!"

Teacher:

"Let's see if it is really blue. You are all doing a great
job of reading. Let's keep reading."

(pp. 7-8)

Hold up the picture of the blue horse.
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Teacher:

"The horse is blue!"

Keep reading aloud.

(pp. 9-10)

Read aloud pages and hold up pictures. Raise your
eyebrows at the words purple cat and look unsure.

(pp. 11-12)

Point to the large purple cat and keep reading the story.

(pp. 13-18)

Continue the story with the children. Encourage them to
read with you by motioning with your hand to come read
along. They should all be into the rhythm of the story.

Teacher:

Upon finishing page 18, ask the following. "It says a
mother is looking at me. I wonder what the mother will
look like. Will she look like your mother, or ... maybe
my mother? Let's see!"

(pp. 19-20)

Hold up the book and allow the children to look at the
mother. Give them time to see if the picture looks like
their mother. Then continue reading the story together.

(pp. 21-22)

Show pictures to children and read the page together.

Teacher:

"Do you see a child that looks like you?"

Students:

"Yes!"

Teacher:

"It didn't say what the children see next.
think they will see?"

Students:

"A zebra."

(pp. 23-24)

Hold up the book. Allow the children a few moments to
look at all the animals on the page. Then begin to read
aloud. Point to each animal and the words beneath it so
the children will begin to catch on and read with you.

Teacher:

"Did you like the story?"

Students:

"Yes!"

"No!"

"A monkey."

What do you

"An orange snake."
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Closure
Teacher:

"Now that we know what happens in the story, let's read
it again without stopping. Pay close attention to the
animals and the color they are." Reread the story with
the children.
Once you have finished the story, look again at the
illustrations. Have the children tell you what they notice
about the animals. They are quite large, covering two
full pages, and some are strangely colored. Ask the
children what would be a funny color for some other
farm animals, such as a green cow, a pink rooster, and
an orange pig. Also have them think of some wild
animals to match with some strange colors.

Independent Practice

Tell the children that you would like them to draw or
paint a big animal, one that almost covers the whole
paper, like the animals in the story. Encourage them to
use different mediums to draw their animals. Provide
them with different colors of tempera paints, markers, and
crayons.
Extend the story by having the children dictate the
predictable patterned language question for you to write
on their picture. For example, a child who painted a
green cow would dictate "Green cow, green cow, what do
you see?" Display these pictures around the classroom
for all to see. Leave the story, Brown Bear. Brown Bear,
What Do You See? out for the children to read.
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Parent Version

Read the title of the story, Brown Bear, Brown Bear.
What Do You See?, to your child. Ask them what they
think the story might be about. Discuss the story title.
Begin by reading the story aloud to your child. Be sure
that you both can see the illustrations. Encourage your
child to read along with you after a few pages. You will
become familiar with the pattern that introduces each
different animal. When you come to the blue horse and
the purple cat, stop and ask your child if there is really
such a thing as a blue horse or purple cat. This is a
good story to read over and over again. Once you have
read the story together, encourage your child to read it to
you. With a little bit of help from you and from the
illustrations, your child should be very successful.
Children's first attempts at reading, even though it may
be memorization, should be praised. Pretend reading and
reading parts of a book are confidence builders for the
young child.
An extension activity for your child and you to do after
reading Brown Bear. Brown Bear, What Do You See?,
might be to ask your child to remember as many things
as they can which were in the story. If this seems too
easy, ask them to list the animals in sequence. Then
think of sounds for each of the animals, a roar for the
brown bear, a chirp for the red bird, a quack for the
yellow duck, a "love you" for the mother and a hurray for
the children.
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Predictable Books
Lesson 3

Carle, E. (1981).
Books.

The Very Hungry Caterpillar,

New York: Philomel

Summacy

This story begins with a small egg upon a leaf, that turns into a
caterpillar. The caterpillar progressively eats it's way through the story,
from Sunday to Saturday. The caterpillar spins itself into a cocoon.
At the end of two weeks, the caterpillar emerges as a beautiful
butterfly. The story emphasizes growth and change during the
caterpillar stage.
Oral Readina: Time

8 minutes.

Teacher Version
Objective ....................

Using prior knowledge and information from the
story, the children will predict the upcoming
number and day of the week, as well as create
their own butterfly.

Materials ...................

Book: The Very Hungry Caterpillar
11 x 17 white construction paper
various colors of tissue paper
glue
crayons
pipe cleaners

Anticipatory Set

Hold up the book and ask the children what is
on the cover. When they answer a caterpillar,
tell them that the story they are about to hear
is about a "very" hungry caterpillar.

.....
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Input ...........................

Read aloud the story, The Ve:ry Hungry
Caterpillar. As the story goes along, the
caterpillar eats through one thing on Sunday,
two things on Monday, three on Tuesday, and
so on. Encourage the children to chime in on
the numbers and days of the week. Pay close
attention to the illustrations and page sizes. At
the end of the story, be as dramatic as you can
when you present the last page, the beautiful
butterfly, to the children.

(p. 1)

Hold up the book and read aloud to the children.

Teacher:

"Do you see the little white egg on the leaf?"
the egg.

Students:

"Yes!"

Teacher:

Pointing to the moon, ask "What is this?"

Students:

"The moon."

Teacher:

"The moon almost looks like it is a face, doesn't it?"

Students:

"Yes, you can see it's eyes, nose, and mouth!"

(pp. 3-4)

Turn the page and hold up for the students to see.
Read aloud the pages. When reading the word "pop", try
to make a popping sound with your mouth first and then
say the word "pop".

Teacher:

"Point to the sun. "Wow, what a big sun!
anything special about this sun?"

Students:

"Yes!" "It has a face on it like the moon did."
"It's even smiling!"

Teacher:

"Is the sun really that big?"

Students:

"Yes."

"No." "Sometimes!"

Point to

Do you see
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Teacher:

"Yes, sometimes it looks that big. It really is very big,
but it is also very far away, so it looks small most of the
time. What day did the story say it was?"

Students:

"Sunday!"

(pp. 5-6)

Hold up the book carefully. The different sizes of pages
makes it difficult to hold up. Emphasize that the next
day is Monday. The children will soon under stand the
pattern of the days of the week as well as the number
sequence of what the caterpillar eats. Encourage them to
join in reading with you, as they can see the upcoming
fruits on the overlapping pages.

Teacher:

"Look at the hole in the apple.

(pp. 7-8)

Read the sentence and hold up for the children to see
the two pears.

Teacher:

"Maybe he should have eaten the whole pears and not
just through them. Do you think that would have filled
him up?"

Students:

"Yes."

(pp. 9-10)

Read aloud and show the pictures to the children.
Encourage them to read with you by pointing to the
three plums.

(pp. 11-12)

Continue the same as before.

Teacher:

"Those strawberries look good, don't they?"

Students:

"Yes!"

(pp. 13-14)

Point to the five oranges as you read this page.
Encourage the children to say the day of the week by
pausing before saying the day.

You can see through it."

"No."

"Yummy!"
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(pp. 15-16)

This is the fun page. Read the first three lines, take a
deep breath, and begin reading the items of food the
caterpillar ate through. Point to each item just before
you read it, so the children will have a cue as to what is
next.

Teacher:

"That is a lot of food! I can see why he had a
stomachache that night, can't you?"

Students:

"Yes."

Teacher:

"Could you have eaten that much food?"

Students:

"Yes!"

Teacher:

"What do you think he will do about his stomachache?"

Students:

"Take some medicine." "Get sick!" "Lie down!"
"Drink some water." "He might die!"

Teacher:

"Let's see what happens to the caterpillar."

(pp. 17-18)

Hold up the book for the children to see. Read aloud
the page. Again pause before the day of the week,
Sunday, and wait for the children to say the day.

Teacher:

"What made the caterpillar feel better?"

Students:

"He ate through a green leaf!"

Teacher:

"A leaf is probably better for a caterpillar to eat, instead
of candy, cupcakes, and salami."

(pp. 19-20)

Only show page 19 first. The children will be surprised
to see how big the caterpillar has grown. Really
emphasize the phrase, "he wasn't a little caterpillar any
more."

Teacher:

"Wow, he really grew, didn't he?"

"He was a piggy!"

"No!"
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Students:

"Yeah!"

"Yes!"

Teacher:

"Do you think he's hungry anymore?"

Students:

"No!"

Teacher:

Uncover page 20 and read aloud to the students now.
"Have you ever seen a cocoon before?"

Students:

"No."

Teacher:

"I wonder what will happen to the caterpillar inside the
cocoon?"

Students:

"He might die." "He will probably turn into an egg
again."
"He's probably hibernating like bears do."

Teacher:

"He is hibernating somewhat like bears do. But, when
caterpillars come out from inside their cocoons they are
not caterpillars anymore." Get ready to turn the page.
"They turn into beautiful butterflies!"

(pp. 21-22)

Hold up book and hold out for the children to see.

Teacher:

"He really turned into a beautiful butterfly, didn't he?"

Students:

"Yes!"

Teacher:

"Did you know that caterpillars do turn into butterflies?"

Students:

"No."

Teacher:

"How do you think the butterfly got so many different
colors."

Students:

"From eating all the different foods."
"Just because."

"Maybe he is!"

"Yes."

"He's very beautiful."

"Yes."

"Don't know."
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Closure

Teacher:

"When a caterpillar turns into a butterfly, it is called
metamorphosis. Before he was a butterfly, he was a
hungry caterpillar. What did he eat first?"

Students:

"An apple!"

Teacher:

"What did the caterpillar eat before he didn't feel well?"

Students:

"Candy." "Cake." "A pickle."
"Watermelon."

Teacher:

"Have you ever eaten too much and gotten sick to your
stomach?"

Students:

"Yes!"

Teacher:

"Just like a caterpillar, we change also. We are babies
to begin with, then we are children, then teenagers, and
then adults. I think we turn into beautiful things just
like butterflies, don't you?"

Students:

"Yes!"

Teacher:

"Would you like to make a beautiful butterfly like the
one in the story?"

Students:

"Yes!"

Teacher:

"What colors would you make it?"

Students:

"Bright colors." "Orange." "Red."
"Purple." "Blues!"

Teacher:

"Those sound like beautiful colors!"

"Some salami."

"Yellow."

"Green."
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Independent Practice

Hand out the white construction paper to the children.
Show them how to make an outline of a butterfly on
their paper with a black crayon. Show them how to
draw a body, head, and antenna. Then distribute
different colors of tissue paper to the children. Have
them rip off small pieces of tissue paper and glue them
on by overlapping the pieces. The design of the butterfly
then becomes their own.
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Parent Version

Present your child with the book, "The Very Huni:;ry
Caterpillar", and discuss the front cover. Ask your child
what they think is on the front cover. Read them the
title of the story. Discuss with your child what a
caterpillar might eat. Read the story aloud to your child.
The story has a predictable number sequence and day of
the week sequence. Encourage your child to read along
with you and guess at the next number or day when you
come to that part in the story. Talk about how the
caterpillar ate through the food rather than eating all of
the food.
When you come to the end of the story where the
caterpillar spins into a cocoon and then out of the
cocoon into a butterfly, take the time to discuss
metamorphosis. Compare the life cycle of various insects:
egg to chrysalis to butterfly, egg to cocoon to moth, and
egg to larva to honeybee.
A fun activity for you and your child would be to go on
a nature walk through your neighborhood or nearby park,
to look for caterpillars and butterflies. There are many
wonderful resources to explore to find out more about
butterflies. Your local library will have many wonderful
books to read. Your local Cooperative Extension Service
has agents that specialize in Entomology and could send
out literature as well as share collections of butterflies
and moths with you.
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Predictable Books
Lesson 4

Shaw, C. (1947).
Row.

It Looked Like Spilt Milk. New York: Harper and

Summacy

This story has a repetitive text and simple illustrations that show
some of the shapes a cloud could be. At the end of the story the
shape looks like spilt milk, but it really is a cloud.
Oral Readina= Time

5 minutes.

Teacher Version
Objective ....................

Using information from the story and their prior
knowledge, the students will create their own
version of the story using torn paper.

Materials ...................

Book: It Looked Like Spilt Milk
9 x 12 dark blue construction paper
9 x 12 white construction paper
glue
pencils

Anticipatory Set .......

Ask the children if they have ever seen a shape
or shadow and thought it was one thing, but it
turned out to be something else. Tell them
they will be hearing a story about that. Shapes
that look like one thing, but are really
something else.

Input .. .. .. .. .. .. ... .. .. .. ......

Read aloud the story to the children. Allow
them to read along with you once the repetitive
pattern becomes familiar to them. You can
encourage student participation by pausing and
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allowing them to finish the sentence for you.
Point out each individual shape in the story,
paying close attention to details and lines.
(p. 1-2)

Read aloud and hold up the picture for the children to
see.

Teacher:

"That is an interesting shape, isn't it?
like to you?"

Students:

"A flower."

Teacher:

"Yes, it does look like all those things.
reading."

(pp. 3-4)

Read aloud and show both pages to the children.

Teacher:

"Now that looks like a rabbit to me.
rabbit to you?"

Students:

"Yes."

Teacher:

"I wonder what it is if it is not a rabbit."

(pp. 5-12)

Again, read the pages aloud, showing the pictures to the
students. Read the first sentence to the children and
pause before reading the second sentence. Encourage the
children to read the second sentence with you. The
second sentence is predictable on every following page.

(pp. 13-14)

Read aloud the page and show the picture to the
children.

Teacher:

"That is a big pig, isn't it?"

Students:

"Yes!"

(pp. 15-20)

Hold up the next few pictures and allow the children to
see them before you read the sentences. Allow the

"A jack."

"Yeah!"

What does it look

"A person."
Let's keep

Does it look like a

"Yes it does."

"It's a big pig!"
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students time to predict the shape before you tell them in
the story.
Teacher:

"Have you ever seen a Great Horned Owl before?"

Students:

"No!"

Teacher:

"Do the owls really have horns on their heads?"

Students:

"No!"

Teacher:

"You are right! They just are called that because their
ears look like horns sticking out."

(pp. 21-26)

Read aloud and show the pictures to the children. Wait
to read the page until they have had time to look at the
picture and predict the shape.

(pp. 27-28)

Do not show the children the picture until you have read
the first two sentences. When reading the third sentence,
turn the book around as you reveal that the shapes have
all been clouds in the sky.

"Yes!"

"I saw one at the zoo before."

Closure

Teacher:

"Did you know that the shapes were clouds?"

Students:

"No!"

Teacher:

"Sometimes when I look at the clouds in the sky I see
the shape of things. Have you seen shapes? What
kinds?"

Students:

"Yes, I've seen a dragon!"
"I have seen a rabbit!"
"I saw a face once!"

Teacher:

"It's fun to look at clouds! What were some of your
favorite cloud shapes in this story?
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Allow the students time to share their favorite shapes.
Then introduce the art activity.
Teacher:

"We are going to make our own cloud shapes like the
ones we saw in the story. We are not going to use
scissors to make our shapes, just our hands. First think
of what shape you want to make. Then take your white
sheet of paper and tear your shape. Just tear short little
pieces at a time."

Independent Practice

Demonstrate tearing a shape in front of the class. Stress
going slowly to avoid making a mistake. Pass out both
white and blue paper. After the students have torn their
shape out of the white paper, have them glue it onto the
blue paper. Then have them write their own sentences
on the bottom: "Sometimes it looked like a
- - - - - - -. But it wasn't a - - - - - - II

Display these shapes on a bulletin board with the title,
"It Looked Like Spilt Milk .
. " The children will
enjoy looking at their classmates' designs.
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Parent Version
Read the title of the story, It Looked Like Spilt Milk, to
your child. Discuss what spilt milk has looked like when
it was spilt in your house! Try to predict what you think
the story will be about. Read the story to your child.
The story pattern is very predictable, so allow your child
to join in reading with you. When reading the story,
allow your child a few moments to guess the shape
before reading the page. Some shapes are difficult to
recognize and may need the story lines to identify them.
The last page of the story finally reveals that the shapes
have been clouds all along!
A fun and relaxing activity for your child and you would
be to go outside on a cloudy day and look for shapes.
Lie down on the grass and search the sky for interesting
cloud shapes.
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Predictable Books
Lesson 5

Wood, A. (1984).
Jovanovich.

The Napping House.

New York: Harcourt Brace

Summacy

This story is introduced with one simple verse. As it continues
another verse is added onto the first one. Each time the verses are
read, the first verse is read until you come to the new verse. It
begins with a napping house where a Granny is sleeping. Then a
little child is added. It is a predictable building-on pattern. As the
story goes on, more and more characters are added until a disruption
occurs, causmg each character to leave in the same order it was
introduced.
Oral Readina= Time

7 minutes.

Teacher Version
Objective ....................

Using information from the story, the children
will recall and act out the different characters
in the story.

Materials ...................

Book: The Napping House
chart paper
black marker

Anticipatocy Set .......

Ask the children what a napping house 1s.
Discuss what they believe it to be.

Input .. .. .. .....................

Read the story aloud to the children. Use a
quiet, almost whispering voice when reading the
first half of the story. After the flea wakes up
the mouse, use a loud awake voice. The story
line is repetitive. Invite the children to join you
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in reading the verses once they become familiar.
Pointing to the characters as you are reading the
verses helps the children remember the order of
the characters.
(p. 1-2)

Read aloud the pages while showing the illustrations to
the children.

Teacher:

"What is the weather like outside?"

Students:

"Raining."

Teacher:

"Where do you suppose the people are?"

Students:

"Inside the house."

(pp. 3-4)

When reading this page, lower your voice to a whisper.
Show both pages to the children as you are reading.

Teacher:

"That does look like a cozy bed, doesn't it?"

Students:

"Yes!"

Teacher:

"Who is sleeping on that cozy bed?"

Students:

"A Mom."

Teacher:

"Is there anyone else sleeping in the room?"

Students:

"Yes!"

Teacher:

"Who else is sleeping?"

Students:

"A boy."

Teacher:

"Yes, there is a child sleeping in the chair.
reading and see what happens next."

"Windy!"

"Stormy and raining."

"Keeping dry inside."

"Yes, it does!"

"A woman."

"Soft."

"Maybe a lady!"

"A girl is sleeping in the chair."
Let's keep
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(pp. 5-6)

Hold up the book for the children to look at the
illustrations. Read aloud the pages. When reading about
the granny, point to her on the bed.

Teacher:

"That was a granny sleeping on the cozy bed. A snoring
granny. Have you ever heard a snoring granny before?"

Students:

"No." "I've heard my Grandpa snore!"
snores!" "I snore"

Teacher:

Point to the child.

Students:

"Walking to the bed."

Teacher:

"What will the child do when he gets there?"

Students:

"Climb onto the bed next to the granny!"

Teacher:

"What is the child carrying over his shoulder?"

Students:

"A blanket."

Teacher:

"Do you have a favorite blanket you sleep with?"

Students:

"Yes!"

Teacher:

"Let's see what the child does."

(pp. 7-8)

Hold up the book and read aloud in a whispering voice
to the children.

Teacher:

"Where did the child go?"

Students:

"He climbed on top of the granny and went to sleep."

Teacher:

"What can you see out of the window."

Students:

"Rain."

"No."

"My Mom

"What is the child doing?"

"A towel."

"His blanket!"

"My little sister does."

"It's raining!"

Turn the page.
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(pp. 9-10)

Hold up the book and point to the dog that has climbed
on top of the child to sleep. Point to the child when
you read the line about the child, then point to the
granny, and finally the bed. Again read in a quiet voice.

Teacher:

"Did you think the dog that was stretching on the other
page was going to climb on top of the child?"

Students:

"No!"

Teacher:

"Did you see anyone else in this picture besides the
granny, the child, and the dog?"

Students:

"Yes, a cat!"

Teacher:

"What is the cat doing?"

Students:

"It's stretching!"

Teacher:

"That is what the dog did earlier. Do you think that the
cat might climb on top of the dog?"

Students:

"Yes!"

Teacher:

"Let's see what the cat does!"

(pp. 11-12)

Turn the book towards the children. Point to the cat
and begin reading the story. Encourage the child to join
in by pausing right before you read the words, "cat",
"dog", "child", "granny", "bed", and "house". They should
know the sequence by now.

Teacher:

"Do they look comfortable?"

Students:

"No!"

Teacher:

"Do they look like they are having a nice nap?"

Students:

"Yes!"

"No."

"Maybe."

"The granny is probably getting squished!"
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Teacher:

"Is it still raining outside?"

Students:

"Yes!"

Teacher:

"What time of day do you think it is?"

Students:

"Night time."

Teacher:

"How do you know?"

Students:

"Because it is dark outside."
"The people are sleeping."

Teacher:

"What do you think will happen next?"

Students:

"They will sleep until morning."
"The mouse on the bowl will wake up the cat."

Teacher:

Point to the mouse on the water bowl. "Do you think
that the mouse might climb on top of the cat and go to
sleep?"

Students:

"No."

Teacher:

"Why not?"

Students:

"Because cats eat mice." "The mouse isn't going to sleep
on the cat, it doesn't want to be eaten."

Teacher:

"I wonder what will happen?

(pp. 13-14)

Hold up the book and allow them to see that the mouse
has climbed on top of the cat and gone to sleep. In a
quiet voice begin reading the story. Pause before each
character like before, allowing children to name the
character. At the same time point to each different
character as you are reading about them.

"Maybe!"

"The room is dark."

"No way!"

Let's see!"
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Teacher:

"The mouse did go to sleep on top of the cat. Is there
anything else in the room that can climb on top of the
mouse?"

Students:

"No!"

Teacher:

"Let's see what happens next."

(pp. 15-16)

Show the children the page and begin reading, pause
before reading the word "flea". Continue reading and
have the children read with you like before.

Teacher:

"What do they mean by a wakeful flea?"

Students:

"A flea that is awake."

Teacher:

"Do you think that the flea will go to sleep?"

Students:

"Yes!"

Teacher:

Really stress and draw out the word "now".
"Now, is there anything else in the room that could climb
on top of the flea?"

Students:

"No."

(pp. 17-18)

Do not show the children the page until after you read
the sentence. When you read the word "bites", say it in
a loud quick voice as if to wake or startle. Turn the
book around for the children to see.

Teacher:

"What is happening in the picture?"

Students:

"The mouse flew up in the air!"

Teacher:

"Where is the flea?"

Students:

"It's on the mouse."

"Maybe." "I don't see anything!"

"It ran away."
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Teacher:

"No, it's still in the picture. It is hard to see, but it's
right here with a circle around it." Point to the flea.
"What do you think will happen when the mouse comes
down out of the air?"

Students:

"He will land on the cat."
"He'll land on the floor."

Teacher:

"Do you think that the cat will wake up if the mouse
lands on the cat?"

Students:

"Yes!"

Teacher:

"Do you think anyone else will wake up?"

Students:

"No."

(pp. 19-20)

Hold up the pages for the children to see and read aloud
to them.

Teacher:

Point to the cat.
he?"

Students:

"Yes!"

Teacher:

"How does the cat look?"

Students:

"Scared!"

Teacher:

"What do you think will happen next?"

Students:

"The dog will wake up." "The cat will wake up the dog."

Teacher:

"Let's see what happens!"

(pp. 21-22)

Read the page aloud to the children before showing them
the picture. Let them visualize a picture in their minds.
Then turn the book around for them to see.

"Yes!"

"He'll hit the cat."

"Maybe the dog."

"The mouse did wake up the cat, didn't

"Frightened."

"Really scared!"
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Teacher:

"You were right, the cat did wake the dog up!
the cat wake up the dog?"

How did

Students:

"The cat clawed the dog!"

Teacher:

"Do you think that hurt the dog?"

Students:

"Yes!"

Teacher:

"The dog looks very surprised.
dog will do next?"

Students:

"He'll chase the cat around the room."
"The dog will bite the cat."
"The dog will land on top of the boy and wake him up."

Teacher:

"Good ideas!

(pp. 23-24)

Show the picture to the children and immediately read
what happened.

Teacher:

"The dog did wake up the boy. It said the dog thumped
the boy. What does thumped mean?

Students:

"Landed on him."

Teacher:

"The room has changed a little. Look at the mirror
hanging on the wall and the pitcher in the bowl on the
nightstand. What has happened to these things?"

Students:

"The pitcher is tipped!"
crooked."

Teacher:

"How do you think this happened?
this at the beginning of the story."

Students:

"When the cat jumped through the air, it caused the
mirror and pitcher to move."

"It probably really hurt!"

What do you think the

Let's see!"

"Hit him when he landed on the boy."

"The mirror on the wall is

They were not like
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Teacher:

"Yes, I think you are right. The room also looks
brighter, not so dark. Why do you think it is brighter?"

Students:

"The sun is shining."
"It stopped raining. Look out the window!"
"You can see the sunshine coming through the window."

Teacher:

"You are right!

(pp. 25-26)

Look surprised as you read aloud these pages. Turn the
book around when you are finished reading. The
children will really laugh at this illustration.

Teacher:

"Why are you laughing?"

Students:

"It's funny!"
"The granny and the boy are bouncing on the bed!"
"The picture is funny the people are upside down."

Teacher:

"What do you think will happen to the granny and the
boy?"

Students:

"They will land on the bed."
"They will fall on the floor."
"They'll get mad at the dog and cat."

Teacher:

"How does the bedroom look now?"

Students:

"Messy!" "The room is sunnier!"
"The mirror is upside down and will probably fall!"
"The pitcher and bowl are going to fall and break on the
floor!"

Teacher:

"Let's see how this ends."

(pp. 27-28)

Read the story to the children but do not let them see
the picture. Let them think of what the broken bed will
look like and the reaction the granny will have. Ask a
few questions before showing them the picture.

Let's see what happens next."
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Teacher:

"Did you think that the bed was going to break?"

Students:

"No!"

Teacher:

"Do you think the granny is mad?"

Students:

"Yes!"

Teacher:

Turn the book around and allow the children to look at
the bed and the granny. "Does the granny look mad?"

Students:

"No!"

Teacher:

"Why do you think she is smiling and laughing?"

Students:

"She probably thinks it is funny!"

Teacher:

"How does the boy look?"

Students:

"Happy!"

(p. 29)

Show the last page and read the ending.

"Probably."

"My grandma would be mad!"

"She's smiling."

"The granny is laughing."

"Like the granny."

"He's smiling."

Closure

Teacher:

"Did you like the story?"

Students:

"Yes!"

Teacher:

"What was everyone doing at the end of the story?"

Students:

"They were outside of the napping house."
"The boy, dog, and cat were playing in the yard."

Teacher:

"What was the weather like?"

Students:

"Sunny and there was a rainbow outside."
"Warm weather."
"It was hot because the boy was wearing shorts."
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Teacher:

''This story has a pattern of events that happened.
was the first event that happened in the story?"

What

Students:

"There was a granny sleeping."

Teacher:

"Where was she sleeping?"

Students:

"In a bed." "In a coey bed."

Teacher:

"Where was the coey bed?"

Students:

"In the house."

Teacher:

"What kind of a house?"

Students:

"A napping house!"

Teacher:

"Yes! The first thing mentioned in this story was the
napping house." Write down napping house on the top
of the chart paper. Center it in the middle of the chart.

Teacher:

"What was after the introduction of the napping house?"

Students:

"The cozy bed!" "The bed!"

Teacher:

"Yes, the coey bed. What was next?" Write down the
cozy bed under the napping house.

Students:

"The granny."

Teacher:

"What kind of granny?

Students:

"Sleeping."

Teacher:

"Yes, a snoring granny! What was next?" Write down
snoring granny under cozy bed. Continue with the list
until you get to the wakeful flea. At this point start
another list beginning with the flea, and list the
characters as they are awakened in the story: wakeful

What was the granny doing?"

"Dreaming!" "Snoring!"
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flea, scares cat, claws dog, thumps child, bumps granny,
and breaks bed.
Independent Practice

Once the lists have been written explain to the children
that they will get a chance to act out the events as they
happened. First explain how the characters were sleeping
and it was quiet at the beginning of the story. Name
each character and allow the children to move freely
around the classroom depicting the characters in their
own fashion. When you come to the wakeful flea,
discuss with the children how the story changed. The
room was brighter and there seemed to be more energy
in the characters. Stress safety when moving around the
room. Continue reading the characters from the second
half of the list. Bring the children back together and
have them share which character they enjoyed being the
most.
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Parent Version

Read the title of the story, The Nappin~ House, to your
child. Discuss what a napping house is and how
everyone takes naps. Moms and Dads take naps, children
take naps, and even animals take naps. Read the story
to your child. This is a wonderful lap story to read
together. Have your child sit in your lap with the book
in their lap.
The illustrations in this story are beautiful and show a lot
of detail. Take the time to point out specific details
such as the weather outside the window, furniture that
has been moved, and expressions on the characters' faces.
Upon completion of the story, see if you and your child
can recall the sequence of events. Discuss the fact that
the story followed a chain of events. One thing
happened because of another.
A fun activity following this story would be to set up
dominoes with your child. Explain that the spacing and
closeness of the dominoes cause a chain of reactions just
like in the story when the wakeful flea bit the mouse.
Have fun building dominoes walls and paths with your
child.
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Wordless Books
Lesson 1

De Paola, T. (1978). Pancakes for Breakfast.
Brace Jovanovich.

New York: Harcourt

Summary

In this story, a little old lady who lives alone wakes up one
morning and realizes that she really wants pancakes for breakfast. So
she washes up and then goes to find her cookbook. She finds the
recipe for pancakes and begins to look for the ingredients she needs.
When she proceeds to get out the eggs, she realizes that she has
none, so she goes out to her henhouse and gathers eggs. The next
ingredient she needs is milk. There isn't enough milk to make the
pancakes, so she goes out to the barn and milks her cow. She brings
in the milk and churns butter. The last ingredient she looks for is
maple syrup. She realizes that she is out of maple syrup and walks
to the home of a neighbor who sells maple syrup. All the way back
home she thinks about making pancakes. When she gets home she
finds that her dog has eaten the eggs and the cat has almost finished
drinking the milk. , Other ingredients are all over the floor. She
realizes that her chance to eat pancakes this morning are gone. But,
suddenly she smells a delicious smell coming from her neighbor's
house. She walks over to find them just sitting down to a pancake
breakfast. She sits right down and eats a big stack of pancakes. She
goes back home and sits in her rocking chair in front of her warm
stove with her dog and cat feeling very content. The framed picture
on her wall says, "If at first you don't succeed, try, try, again."

Oral Readin2 Time

8 minutes.
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Teacher Version
Objective ....................

Using the recipe found in the book, the
children will cooperatively measure, mix, and
grill pancakes which they will eat.

Materials ........... ........

Book: Pancakes for Breakfast
piece of chart paper with printed recipe
electric fry pan
flip turner
measuring cups and spoons
large mixing bowls
spatulas
butter
maple syrup
flour
baking powder
sugar
salt
eggs
milk
large spoon
paper plates
plastic forks and knives
napkins

Anticipatory Set .......

Ask the children what their favorite breakfast is.
Allow a few children to share ideas. Ask them
if they like to eat pancakes. Then tell them
that we are going to read a book about a lady
who wants to eat pancakes for breakfast, but
has a few problems trying to make them. Show
the children the book and read the title of the
book to them.

Input .. .........................

Hold up the book and discuss each page of the
story with the children. Allow them to make
observations about the pictures, and let them try
to anticipate what the lady will be doing on the
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next page. Also try to relate parts of the story
to some experiences the children may have had.
(p. 1)

Hold up page to children.

Ask the following:

Teacher:

"What time of day do you think it is?
year do you think it is? Why?"

Students:

"Morning, because the sun is just coming up."
"It is probably Winter time because there is snow on the
ground and the trees."

Teacher:

"Do you see this bucket hanging on the tree? I wonder
what it is for?" Do not allow the children to answer this
question. Just have them ponder it in their heads and
look for other buckets on trees throughout the story.

(pp. 2-3)

Show the children both pages. Tell them that they were
correct, it was morning time. You can tell this by the
dog getting up to stretch and the cat on the bed has one
eye open and one eye closed.

Teacher:

"Notice how the little old lady has on slippers and a
robe? She has a bowl of water and a towel. What do
you think she is going to do?"

Students:

"Wash her face."

Teacher:

"Yes, wash her face. She's washing it in a bowl because
she doesn't have a sink with running water. Most homes
have running water and sinks now. This story must have
been before that time. The lady is thinking about
something while she is washing. What is she thinking
about?" Point to the thought cloud that is above the
lady's head.

Students:

"She's thinking about a stack of pancakes."

Teacher:

"Why is she thinking about pancakes?"

"What time of
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Students:

"Because she is hungry!"

(pp. 4-5)

Hold up pages and point out that she is still thinking
about pancakes on page 4.

Teacher:

"Look, she's putting on an apron. She's still thinking
about pancakes." Point to the thought cloud over the
lady's head on page 4. "Here she is getting a book from
her bookcase. What kind of book is she getting?"

Students:

"A cookbook."

Teacher:

"Why would she need a cookbook?"

Students:

"To know how to make pancakes."

Teacher:

"You mean you need to read in a book how to make
pancakes? How come?"

Students:

"A cookbook tells you what stuff to put in pancakes and

how much, so the pancakes will turn out right."
Teacher:

"So do you think that this is a recipe for pancakes?"
Point to the recipe on page 5.

Students:

"Yes."

Teacher:

"Let's read the ingredients and directions for making
pancakes." Read through the recipe to the children.
Read slowly so that they will remember the ingredients as
the story continues.

(pp. 6-7)

Hold up book pointing out details to each picture frame.
Draw children's attention to each frame and the
ingredients the lady is getting out. When you get to the
last frame ask the children a few questions.

Teacher:

"What ingredient did she go to next?"

Students:

"Eggs."
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Teacher:

"Are there any eggs in the bowl?"

Students:

"No."

Teacher:

"What do you think she will do?"

Students:

"Go to the store and get some."
"Borrow some from her neighbors."
"Eat something else for breakfast."

Teacher:

"Let's keep reading and find out."

(pp. 8-9)

Show students the pictures. They will realize that she
lives on a farm and goes out to her henhouse for some
eggs.

Teacher:

"Where is she going out in the snow with the basket?"

Students:

"To get eggs from the chickens."

Teacher:

"Yes, she is going to her henhouse to get eggs from her
chickens. She must live on a farm. Remember that she
didn't have running water and washed her face in the
bowl of water? Well, she lives on a farm and this story
took place before there was running water, when more
people lived on farms and raised chickens that produced
their own eggs."

(pp. 10-11)

This time hold up the pages and do not comment on the
illustrations. Let the children come up with a conclusion.

Teacher:

"Why does the lady look sad on this page?"

Students:

"Because she doesn't have enough milk to make
pancakes."

Teacher:

"How do you know that?"

Students:

"Because the cup on the table only has a little milk in it
and the lady is holding an empty pitcher."

(page 10)
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Teacher:

Point to page 11 and ask: "Where is the lady going with
her cat and what is she holding in her hands?"

Students:

"She's going to get milk." "The cat is going because
maybe the lady will give the cat some milk. Cats like
milk!" "The bucket is to put milk in, and the stool is for
her to sit on while she's milking the cow."

Teacher:

"Let's see if you're right."

(pp. 12-13)

Show the children the two pages of the lady milking the
cow, going back into the house, and pouring the milk
from the pail into the pitcher. Point to each frame but
do not say anything.

(pp. 14-15)

Show the children the four frames of the lady making
butter.

Teacher:

"What is the lady doing with the milk? It looks like she
is taking it from the bowl and pouring it into a wooden
barrel of some type."

Students:

"She's putting it into a churn to churn butter, like we
learned about at Thanksgiving time."

Teacher:

"Look at the clock on the wall in the picture. It took
her an hour and a half to churn that butter. Wow!
That's a long time. How come she looks so sad in this
last picture?" Point to the last picture frame.

Students:

"Because she's tired of churning the butter."

Teacher:

"Why didn't she just get in her car and go to the store
and buy some butter?'

Students:

"Because she didn't have a car and you use to have to
make butter yourself in the old days!"

Turn the page.
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(pp. 16-17)

Turn the page and before showing the pictures to the
children, look upset and say the following:

Teacher:

"Oh no!" Looks like there is another ingredient the lady
doesn't have. What do you think it is?"

Students:

"Flour?"

Teacher:

"Turn the book around so that the children may see the
pictures. See if they can identify the empty bottle of
maple syrup. "What ingredient is she missing?"

Students:

It may take them awhile, and you may need to give them
the clue that it is something you pour on top of your
pancakes. "Syrup."

Teacher:

"Yes, syrup. But if she can't get in a car and go to the
store to buy some syrup, how will she get some?"

Students:

"Don't know!"

Teacher:

"Well, let's keep reading and find out what she does."

(pp. 18-19)

Hold up the pictures and let the students study them for
awhile.

Teacher:

"Where is she going with her purse?"

Students:

"To buy syrup."

Teacher:

"Where is she going to buy syrup from?"

Students:

Pointing at the second picture.
syrup."

Teacher:

"Where does the man get the syrup from?"

Students:

"Don't know."

"Salt?" "Sugar?"

"From a man who sells
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Teacher:

"Remember at the beginning of the story we noticed a
bucket hanging on a tree? The reason the bucket is on
the tree is because the tree is being tapped for sap to
make syrup. Sap is that sticky stuff you get on your
hands when you touch a tree and it smells funny. It's
hard to get off your hands because it is so sticky. That
is the stuff dripping into the bucket on the trees. The
little roof over the bucket is to keep water, bugs, and
animals out of the sap." Point to the roof over the
bucket on page 19. "Look closely and you can see a
man on this page (page 19) carrying buckets on his
shoulders. The sap is turned into syrup by the man who
is selling it to the lady. The sign down here in the snow
says, 'New Maple Syrup for Sale'. Now do you think that
the lady has all of the ingredients she will need?"

Students:

"Yes!"

(pp. 20-21)

Show the picture of the lady walking home.

Teacher:

"What is the lady thinking about while she is walking
home?"

Students:

"Making pancakes."

Teacher:

"Do you think that she is hungry?"

Students:

"Yes."

Teacher:

"What do you think she'll do when she gets home?"

Students:

"Make pancakes."

(pp. 22-23)

Hold up the pages and wait for students' response to the
picture.

Teacher:

"What happened?"

Students:

"The dog and the cat ruined the ingredients the lady
needed for the pancakes!"
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Teacher:

"How does the lady look?"

Students:

"Sad."

Teacher:

"Why do you think the dog and cat did this?"

Students:

''They were hungry and the lady didn't feed them
breakfast."

(pp. 24-25)

Point to the first picture frame on page 24 and ask:

Teacher:

"What is the lady thinking now?"

Students:

"She doesn't get any pancakes for breakfast."

Teacher:

"Why do the pancakes have wings and fly off the plate?"

Students:

"They mean she can't have pancakes because she can't get
anymore ingredients to make them."

Teacher:

Point to the next picture frame.
this picture?"

Students:

"She smells something."

Teacher:

"Where is she going to outside?"

Students:

"To someone's house."

(pp. 26-27)

Hold up the pages and point out the clock on the wall,
what the neighbor lady is cooking, and what the lady
does about getting to eat some pancakes.

Teacher:

"What are the neighbors having for breakfast?"

Students:

"Pancakes!"

Teacher:

"How did she know they were having pancakes for
breakfast?"

"Angry."

"Upset."

"What's happening in
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Students:

"She smelled them"

Teacher:

"Look at the clock on the wall. It's much later than
when the lady got out of bed this morning. Do her
neighbors look surprised that she stopped by?"

Students:

"Yes, and she's going to eat a huge stack of pancakes."

(p. 28)

Show the children the last page of the book.
the sign on the wall and explain.

Teacher:

"Does the lady look happy?"

Students:

"Yes!"

Teacher:

"Why do you think she's so happy?"

Students:

"She finally got to eat pancakes."

Point out

Closure

Teacher:

"What does the sign above the lady's head say?"

Students:

"If at first you don't succeed, try, try, again."

Teacher:

Wait a moment and pretend to ponder that statement.
"What does that mean?"

Students:

"If something doesn't go right, don't quit, keep trying."

Teacher:

"Did the lady in the story do that?"

Students:

"Yes!"

Teacher:

"Give me some examples!"

Students:

"She wanted to make pancakes, but didn't have all the
ingredients." "She needed eggs, so she went to her
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henhouse." "She needed milk, so she milked her cow."
"She needed butter, so she made butter with a butter
churn." "Then she needed syrup and was out, so she
walked to a man's house and bought syrup from him."
"When she got back, all her ingredients were ruined, so
she had pancakes with the neighbors."
Teacher:

"So she didn't give up the idea of eating pancakes?"

Students:

"Almost, until she smelled her neighbors cooking them."

Teacher:

"Do any of you ever get frustrated and want to give up
when things go wrong?"

Students:

"Yes."

Teacher:

"Do you think it's important to keep trying and not give
up even if it's really hard, like learning to read?"

Students:

"Yes, if you give up you would never learn anything."

Teacher:

"How would you like to learn something new?
be hard, but I know you can do it!"

Students:

"O.K."

Teacher:

"We are going to learn how to follow a recipe and make
pancakes. First we need a recipe. A recipe tells us
what ingredients and supplies we need. It also tells us
how to put the ingredients together."

It might

Display the recipe written out ahead of time on a large
piece of white chart paper.
"First let's read the list of ingredients to make sure we
have everything we need, and don't have to run around
like the lady in the story did."
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Point to the chart and read each ingredient. Stop after
each one and hold up that ingredient, showing the
children.

Independent Practice
Also show the children the measuring cups and spoons,
spatulas, and frying pan. Go through the recipe step by
step, adding each ingredient. Allow each child to help
you stir, measure, or assist in some way. While the
pancakes are cooking, ask the students what other things
they can put on their pancakes besides butter and syrup.
Pass out the pancakes as they finish cooking, allowing the
children to eat them right away!
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Parent Version

Present your child with the book, Pancakes for Breakfast,
and share your ideas about what you think the book will
be about. This is a good "lap story book". Allow your
child to cuddle in your lap with your arms encircling
them.
Go through the story page by page, explaining what is
going on in each frame. Pay close attention to the fact
that the lady lives on a farm and has many old fashioned
accommodations. At the end of the story when the lady
has finally accomplished her goal of eating pancakes for
breakfast, read and carefully explain the expression on the
wall of her home: "If at first you don't succeed, try, try,
again."
As a fun follow-up activity to reading this story, take the

book into the kitchen and make pancakes from the recipe
in the book. Carefully follow the directions, using the
exact ingredients. Before starting, check your kitchen to
make sure you have the ingredients, so that you do not
end up like the lady in the story!
Following recipes is a very exciting and fun activity for a
child. It shows them the importance of reading correctly
and measuring carefully. It's also fun to eat the finished
products. If you and your child enjoyed making pancakes
together today, you may enjoy making other things
together. The public library and local bookstores have
many wonderful cookbooks available. There are even
cookbooks just for children with tried and true recipes.
You could also contact your local Cooperative Extension
Agency for many recipes, cookbooks, and workshops for
families. The division of 4-H even has cooking clubs for
children!

76

Wordless Books
Lesson 2

Mayer, M. (1976).

Hiccup.

New York:

Dial Books.

Summary

Mr. and Mrs. Hippo decide to spend an afternoon on the lake
in their boat relaxing and having a picnic lunch. Everything is fine
until Mrs. Hippo gets the hiccups. Mr. Hippo tries every remedy to
cure Mrs. Hippo. Unfortunately his cures do not help, and they only
make Mrs. Hippo angry. She finally gets rid of the hiccups only to
discover that now Mr. Hippo has them.
Oral ReadinK Time

9 minutes.

Teacher Version
Objective ....................

Using prior knowledge, the students will be able
to explain the series of events in the story as
they happened. They will have an
understanding and enjoyment for the story being
read.

Materials ...................

Book: Hiccup
plain white drawing paper
pencils
crayons

Anticipatory Set .......

Show the book to the children and ask them
what the word is on the front. Then ask them
if any of them have ever had the hiccups
before.

Input ...........................

Read the title to the children, and tell them
that the story is about an awful case of the
hiccups. Use facial expressions to expound
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upon the various illustrations before sharing
them with the children.
(pp. 1-2)

Hold up pages to the children.

Teacher:

"Where do you think Mr. and Mrs. Hippo are going?
What kind of a day do you think it is? Why?"

Students:

"They are going for a boat ride." "It's a warm day
because they aren't wearing coats and hats." "It might
rain though, because Mrs. Hippo has an umbrella."

Teacher:

"The umbrella is called a parasol. It is used by ladies to
keep the sun out of their eyes. Also, did you notice
what Mr. Hippo has over his arm?"

Students:

"He has a basket."

Teacher:

"What do you think the basket is for?"

Students:

"Fishing."

Teacher:

"It's a picnic basket with their lunch in it to eat when
they are out on the water."

(pp. 3-4)

Show the children the pages and point to the word
balloon above Mrs. Hippo's head.

Teacher:

"What does this say?"

Students:

"Hiccup!"

Teacher:

"Oh, no!
start?"

Students:

"When she was getting in the boat!"

Teacher:

Point to page 4.
page?"

"Books to read."

Ask the following:

"Food."

Mrs. Hippo has the hiccups!

When did they

"What is Mr. Hippo doing on this
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Students:

"Getting Mrs. Hippo a glass of water to drink."

Teacher:

"Why?"

Students:

"Sometimes if you drink water when you have the hiccups
it makes them stop."

Teacher:

"Oh! Do you think by drinking the water Mrs. Hippo
will stop hiccupping?"

Students:

"Yes."

Teacher:

"Let's see."

(pp. 5-6)

Before turning the book around to show the children,
open your mouth and gasp! Say "Oh my goodness!" Get
their curiosity aroused and then slowly turn the book
around.

Teacher:

"What did Mr. Hippo do with the glass of water?"

Students:

"He threw it on Mrs. Hippo!"

Teacher:

"Why did he do that? I thought you were supposed to
drink the water to get rid of the hiccups?"

Students:

"You are supposed to drink the water."
"Don't know why he did it."

Teacher:

"Pointing to page 6, ask:

Students:

"Pushing the boat into the water away from the land."

Teacher:

"How does Mrs. Hippo look?"

Students:

"Mad."

(pp. 7-8)

Show the pictures to the children pointing to each page.
Point to the word "hiccup" on page 8.

"No."

(giggles)

"He's mean."

'What are they doing here?"'

"Angry." "Upset."
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Teacher:

Point to page 7.

Students:

"Eating their picnic lunch."

Teacher:

"Does it look like they are having fun?"

Students:

"Yes."

Teacher:

Point to page 8.

Students:

"She's started hiccupping again."

Teacher:

"How does Mr. Hippo look?"

Students:

"Mad.

Teacher:

"Do you think he'll throw water on her again?"

Students:

"Yes."

(pp. 9-10)

Before turning the book around so the children can see
the pages, study both pages intently and open your eyes
really wide so as to look surprised. Then, without
warning, shout, "Boo!", and at the same time turn the
book around so the children can see the picture.

Teacher:

"Did I scare you?"

Students:

"Yes!!!"

Teacher:

"Do you think Mr. Hippo scared Mrs. Hippo when he
shouted 'Boo!' at her?"

Students:

"Yes."

Teacher:

"Why do you think he shouted at her?"

Students:

"Because if you scare someone with the hiccups,
sometimes the hiccups go away."

"What are they doing here?"

"Oh, no!

What has happened here?"

Angry."

"No."
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Teacher:

Point to page 10.
Hippo now?"

"Do you think that he cured Mrs.

Students:

"Yes."

(pp. 11-12)

Turn the book towards the children and allow them to
see what is about to happen next.

Teacher:

"What is happening?"

Students:

"Mrs. Hippo started to hiccup again and Mr. Hippo is
going to hit her with the boat oar."

Teacher:

"Do you think that Mr. Hippo is really going to hit
Mrs. Hippo?"

Students:

"Yes."

Teacher:

"Do you think if he hits her it will cure her hiccups?"

Students:

"No.

Teacher:

"Let's find out!" Begin to slowly turn the page with the
book facing the children so that they can immediately see
what is about to happen in the story.

(pp. 13-14)

Show the pictures.

Teacher:

"Now, do you think that her hiccups are cured?"

Students:

"No."

Teacher:

"Why is Mrs. Hippo holding her head and Mr. Hippo
smiling?"

Students:

"Because her head hurts because Mr. Hippo hit her.
He's smiling because he thinks it's funny and that he
cured her hiccups!"

"No."

"No."

"Maybe."

It might kill her!"

Watch the children's reactions.

"Yes."

81

(pp. 15-16) Turn the page, but do not show the children.
shocked!

Look

Teacher:

"Oh, no!" Tum the book around for the children to see.
Point to page 16 and ask: "What is happening?"

Students:

"Mrs. Hippo is falling out!"
out of the boat!"

Teacher:

"I wonder if she fell out or if she was pushed?
find out."

(pp. 17-18)

Show the children these two pages.

Teacher:

"What do you think?"

Students:

"She was pushed, because Mr. Hippo is smiling."

Teacher:

Point to page 18. "How does Mrs. Hippo look now, as
she is climbing back into the boat?"

Students:

"Very, very mad!"

Teacher:

"How does Mr. Hippo look?"

Students:

"Happy."

(pp. 19-20)

Show the children the illustrations. Point to both Mr.
Hippo and Mrs. Hippo in each picture.

Teacher:

"Why is Mrs. Hippo sitting at the front ignoring Mr.
Hippo?

Students:

"She's angry at him for pushing her out of the boat."

(pp. 21-22)

Show only page 21 first and cover page 22.

Teacher:

"Well, it looks like the boat ride is over because they are
getting out. Does Mrs. Hippo still look angry?"

"Mr. Hippo is pushing her

Let's

"He's smiling!"
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Students:

"Yes!"

Teacher:

"But, Mrs. Hippo hasn't hiccuped since she was pushed in
the water. Do you think that she is over the hiccups?"

Students:

"Yes!"

Teacher:

Show the children page 22. Wait for their response.
"What is happening to Mr. Hippo?"

Students:

"Ha, ha!"

Teacher:

"How does Mrs. Hippo look?"

Students:

"Happy." "She thinks it's funny that Mr. Hippo has the
hiccups!"

Teacher:

"Do you think it's funny?"

Students:

"Yes!"

(pp. 23-24)

Show the children both pages.

Teacher:

"Now how does Mrs. Hippo look?"

Students:

"Happy, because she is going to get Mr. Hippo back for
being mean to her."

Teacher:

"Why do you say that?"

Students:

"Because she is hitting him on the head with her
umbrella."

(pp. 25-26)

As you show the children these pages, smile because they

"He's got the hiccups!"

are funny.
Teacher:

"I think you were right when you said Mrs. Hippo was
getting Mr. Hippo back for being mean to her when she
had the hiccups. What is she going to do to Mr. Hippo?
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Students:

"Kicking him into the water."
"She also said, 'Boo!' like he did to her."

(pp. 27-28)

Hold up pages.

Teacher:

"Why is Mrs. Hippo sticking her tongue out?"

Students:

"Because she thinks it's funny that Mr. Hippo has the
hiccups and that he fell in the water like she did."

Teacher:

"How does Mr. Hippo look?"

Students:

"Mad."

(pp. 29)

Show the last page.

Teacher:

"The End.

Students:

"Yes!"

Did you like the story?"

Closure

Teacher:

"What was your favorite part of the story?"
Allow the students time to share and discuss their
favorite parts.
"What were some of the things that Mr. Hippo did to
Mrs. Hippo to make her stop hiccupping?"

Students:

"Threw water on her." "Scared her." "Hit her on the
head with the boat oar." "Pushed her into the water."

Teacher:

"He tried a lot of different things, didn't he?"

Students:

"Yes!"

Teacher:

"Today I am going to let you draw a picture of what you
would have done to help Mrs. Hippo stop hiccupping.
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On this piece of white paper I want you to please draw
Mrs. Hippo and what you would have done to make her
stop hiccuping. Use your crayons. Remember to put
your names on them. When everyone is done, we will
share them with the class."
Independent

Practice
Hand out paper and have the children start to draw.
Walk around and offer encouragement and smiles. After
about ten minutes gather together at the story corner and
let each child hold up their picture and share what they
would have done to Mrs. Hippo to stop her from
hiccupping.
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Parent Version

Show your child the book, HiccJ.W, and read the title to
them. Discuss what the animals are on the front cover.
After reading the title of the story, discuss what a hiccup
is. This story is a good "lap story" book. Have your
child sit on your lap with your arms encircling them.
Go through each page of the story together discussing
what is happening and try to guess what is happening
next to Mr. and Mrs. Hippo. At the end of the story
discuss the series of events that happened with your child.
Then re-read the story together, but this time have your
child read or tell the story as you listen. It is a
wonderful experience for your child to show off their
abilities and new found knowledge to you. Act surprised
at the sequence of events. Ask your child questions and
allow them to answer your questions.
Discuss some of the cures Mr. Hippo tried to use on
Mrs. Hippo to cure her hiccups. Talk about some of the
remedies your family uses for hiccups and some of the
unusual ones other people have used. The author of this
story has written many other wordless picture books.
Please visit your public library to check out some to
enjoy with your child!
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Wordless Books
Lesson 3

Alexander, M. (1970). Bobo's Dream. New York: Dial Press.
Surnrnacy

Bobo, the small dachshund dog in the story, has a confrontation
over his bone with a much larger shaggy dog. Bobo's owner, a small
boy, comes to the defense of his pet dog. Bobo, being very grateful
to his owner, has a dream and returns the favor to him in a largerthan-life rescue. In the end he sticks up for himself against the big
shaggy dog.
Oral Readina= Time

6 minutes.

Teacher Version
Objective ....................

Upon finishing the story the children will know
what a dachshund dog looks like, and discover
other breeds of dogs.

Materials ...................

Book: Bobo's Dream
several picture books of dog breeds
small 3" x 5" white paper rectangles
graph made by teacher
tape
pencils
crayons
black marker

Anticipatory Set .......

Ask the children if they have ever had a dream
about something that happened to them after it
happened.

Input ...........................

Show the children the cover of Bobo's Dream
and tell them that this story is about Bobo the
dog and a dream he had. Point out all of the
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various things happening in each illustration and
discuss with the children.
(p. 1)

Hold up the first page. Ask a few questions to get the
children interested in the story.

Teacher:

"Who is in the first picture?"

Students:

"Bobo and his boy."

Teacher:

"Where do you think they are going to?"

Students:

"To play."

Teacher:

"What are the two things the boy is carrying?"

Students:

"A book."

Teacher:

"Do you think he might be going to the Library with the
book?"

Students:

"Yes."

Teacher:

"Let's find out."

(pp. 2-3)

Hold up the book for the children to see both pictures.
Point to page 2 first and then to page 3.

Teacher:

"Where did Bobo and his boy go?"

Students:

"The butcher shop."

Teacher:

"What did they buy?"

Students:

"Don't know."
is."

Teacher:

"Where do you think they are going with the package?"

Students:

"To their home."

"Going home."

"A helmet."

"Maybe."

"It's wrapped up and we can't tell what it
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(pp. 4-5)

Show the pages to the children.
boy is unwrapping on page 4.

Teacher:

"What was in the package?"

Students:

"A bone for the dog!"

Teacher:

"That was nice of the boy to buy a bone for Bobo,
wasn't it?"

Students:

"Yes!"

Teacher:

"Raise your hand if you have ever given your dog a
bone.

Students:

Raise hands.

(pp. 6-7)

Hold up the book and point to the large black and white
dog on both pages.

Teacher:

"What does the big dog want?"

Students:

"Bobo's bone."

Teacher:

"Does he get it?"

Students:

"Yes!"

Teacher:

"What do you think will happen?"

Students:

"Bobo will go get his bone back."
"Bobo will fight the big dog."
"The big dog will eat the bone."

Teacher:

"Let's find out.

(pp. 8-9)

Hold up the book and ask the students;

Teacher:

"What did Bobo do?"

Point to the bone the
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Students:

"He told the boy and the boy is going to get the bone
back."

Teacher:

"Do you think the big dog will give the bone back?"

Students:

"No!"

(pp. 10-11)

Turn the book around immediately and let the children
see what happens when the boy confronts the big dog.

Teacher:

"Did the dog give back Bobo's bone?"

Students:

"Yes."

Teacher:

"How does the big dog look as Bobo and the boy are
walking away?"

Students:

"Sad."

Teacher:

"Do you think that the big dog has a boy like Bobo that
could buy him a bone?"

Students:

"No."

Teacher:

"How does Bobo look after he got his bone back?"

Students:

"Very happy!"

(pp. 12-13)

Point to page 12 and ask the students the following
question.

Teacher:

"What is Bobo doing to the boy?"

Students:

"Kissing him."

Teacher:

"Why."

Students:

"Because he got the bone back for him."
"Because Bobo loves the boy."

"Yes."

90

Teacher:

"What is the boy doing on this next page (point to
page 13)?"

Students:

"He's reading his book again."

Teacher:

"What is Bobo doing?"

Students:

"Eating his bone."

(pp. 14-15)

Show the children the pages and point to the boy on
both pages, then point to Bobo on both pages. When
pointing to Bobo on page 15, follow the bubbles above
his head with your finger to the cloud of what he is
dreaming about.

Teacher:

"It looks like the boy is still reading, but what is Bobo
doing?"

Students:

"He fell asleep and is having a dream."

Teacher:

"Yes, you are right.
having a dream?"

Students:

"By the thought cloud above his head."

Teacher:

"What is Bobo dreaming about?"

Students:

"His boy playing football with other boys."

(pp. 16-17)

Again show the pictures and point to the thought clouds
above Bobo's head.

Teacher:

"Now what is happening in Hobo's dream?"

Students:

"The boy and his friends are playing football and they
kick the football at two boys that are standing with the
big dog."

Teacher:

"What do you think will happen?"

How can you tell that Bobo is
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Students:

"The boys will catch the football."
"The football will hit one of the boys."

Teacher:

"Let's see what does happen."

(pp. 18-19)

Show pictures to the students.
at both pages.

Teacher:

"What happened in the dream?"

Students:

"The bigger boys have the football and won't give it
back."

Teacher:

"Why not?"

Students:

"Because they are being mean."

Teacher:

"The big dog even looks mean, doesn't he?"
picture of the big dog.

(pp. 20-21)

Show only page 20 to the students.

Teacher:

"What are the big boys doing to the smaller boys?"

Students:

"Playing keep away."
"They won't let them have their football back."

Teacher:

"What do you think will happen next in Bobo's dream?"

Students:

"Don't know."

Teacher:

"Uncover page 21 and show it to the students.
the boy doing?"

Students:

"Yelling to Bobo to come help him."

Teacher:

"Do you think that Bobo can help the boy and his
friends get the ball back."

Allow them time to look

Point to the

"What is
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Students:

"Yes."

"No."

Teacher:

"Some of you said no. Why don't you think that Bobo
can help his boy get the football back from the big boys."

Students:

"Because Bobo is a small dog."
"The boys have that big dog with them, and he took
Bobo's bone away before."

(pp. 22-23)

Show the pages to the children, but do not discuss.

(pp. 24-25)

Upon turning the page, say "Wow", and then turn the
book around.

Teacher:

"What has happened to Bobo in his dream?"

Students:

"He's grown really big!"

Teacher:

"Is he really that big?"

Students:

"No, he's just dreaming that he's that big."

Teacher:

Point to page 25.

Students:

"Bobo scared the big boys and the big dog away."
"They gave back the football too!"

Teacher:

"How does Bobo look?"

Students:

"Very happy!"

(pp. 26-27)

When showing the next page, point to Bobo asleep on
the ground and follow the bubbles up to his dream.
Also, point to the big dog approaching Bobo while he is
sleeping and his boy is reading the book. Do not show
the children page 27 yet.

Teacher:

"What is happening in Bobo's dream now?"

"What happened in Bobo's dream?"
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Students:

"The boys are happy that Bobo chased the mean boys
away. They are petting and hugging Bobo, and sitting up
on him."

Teacher:

"Point to the approaching big dog.
will happen?"

Students:

"The big dog will come back and wake up Bobo."
"The big dog will try to take Bobo's bone."

Teacher:

Show page 27 now.
is behind him?"

Students:

"Yes."

(pp. 28-29)

When showing these, point to Bobo in both pages.

Teacher:

"What happened?"

Students:

"Bobo barked at the big dog."
"Bobo didn't let the big dog take his bone away from
him this time."

Teacher:

"What did the boy do?"

Students:

"He watched what happened."

Teacher:

"Why does the boy look happy?"

Students:

"Because Bobo stood up to the bog dog."
"Bobo didn't let the big dog take his bone."

Teacher:

Point to the big dog on page 29.
the big dog will do?"

Students:

"Fight."

(p. 30)

Show the last page to the children.

"What do you think

"Does Bobo know that the big dog

"No."

"Walk away."

"What do you think

"Bark at Bobo."
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Teacher:

''The end!
going?"

Students:

"Home."

Where do you think Bobo and his boy are

Closure
Teacher:

"Did you like the story?"

Students:

"Yes!"

Teacher:

"Do you think it is important to stand up for yourself
like Bobo did in this story?"

Students:

"Yes!"

Teacher:

"Why?"

Students:

"Because people will always be mean to you if you don't."
"You'll feel better about yourself if you do."

Teacher:

"In the story, Bobo was the kind of dog which is called a
dachshund. A dachshund is a long dog that isn't very
tall. A dachshund is a breed of dog. Can you think of
any other breed of dogs?"

Students:

Will come up with various breeds. Allow them to
brainstorm until they have exhausted their ideas.

Teacher:

"Good job. You came up with a lot of different breeds
of dogs. Let's look at a few of these picture books of
dogs. Let's see if we can find a few breeds of dogs we
didn't think about." Go through a few books and point
out several familiar breeds of dogs.
After spending a few minutes looking at different breeds
of dogs, ask the children to come up with their one
favorite breed.
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Teacher:

"We are going to do a fun activity about dog breeds.
On this small white piece of paper I want you to draw
your favorite breed of dog. I also want you to write the
name of the breed at the bottom."

Independent Practice

Pass out the 3" x 5" white rectangles and allow the
children to draw their favorite breed of dog with their
pencils and crayons. Walk around and help spell names
and offer encouragement. When the children are
finished, have them come up one by one with their
picture of their favorite breed. Write each child's favorite
breed on a large sheet of white chart paper, adding dogs
of the same breed to the same column. Create new
columns by writing the breed at the bottom of the chart
when a different breed of dog comes up.
Upon completion of the chart graph, discuss the favorite
breed of dog chosen by the class. Ask several of the
students why they chose the breed they did.
Teacher:

"There are many different breeds of dogs in the world,
aren't there?"

Students:

"Yes!"

Teacher:

"We will continue to learn about different kinds of dogs.
We will be reading many dog books and drawing pictures.
We will investigate and try to find out as much as we
can about your favorite breeds of dogs."
Collect as many fiction and non-fiction dog books as you
can, and leave them out for the children to read through.
Encourage the children to bring in pictures of their own
dogs, as well as pictures from magazines.
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Parent Version

Share the book, Bobo's Dream with your child. Take
time to point out many of the details and have a
continuous dialogue with your child throughout the story.
Encourage creative thinking by asking your child questions
that require more than a yes or no answer. Point out
that the dog Bobo in the story was a specific breed of
dog, called a dachshund. Plan to go for a walk with
your child in your neighborhood, and look for as many
different breeds of dog as you can find. Visit your local
library and check out many of the hundreds of books on
dogs, dog breeds, and dog heroes.

97

Wordless Books
Lesson 4

Hoban, T. (1981).
Books.

Take Another Look.

New York: Greenwillow

Summary

Unknown pictures are zeroed in on through a main circular
viewpoint on each page of this book. Enlarged black and white
photographs are hidden by a cover page with one large hole showing
what is behind. All of the photographs show great texture and
magnification. It is exhilarating to turn the page and realize what you
have been looking at are simple, common, everyday objects. Readers
young and old are fascinated by this book and want to read it again
and again.
Oral Readin2 Time

6 minutes.

Teacher Version
Objective ....................

Using prior knowledge and visual clues, the
students will try to identify the photographs in
the story. Upon completion of the story,
students will each create their own page of an
unidentified picture similar to the story.

Materials ...................

Book: Take Another Look
white construction paper
old magazines
glue
scissors
templates with a circle cut out

Anticipatocy Set .......

Show the front of the book to the children, and
read them the title of the story. Ask them what
they think the picture on the front of the book
is.
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Each picture is black and white. Explain that
to the children, and tell them that they need to
look for other clues like textures and shadows.
Point out certain aspects that will help them
come up with ideas. Stress to the children not
to shout out answers they may have. Discuss
the fact that others may still be trying to think
of what the picture is.

Input ...........................

(p. 1)

Hold up the first page so the children can see the circle
and picture behind it.

Teacher:

"Can you see the hole in this first page?"

Students:

"Yes!"

Teacher:

"The author wants you to see only part of the picture.
That is why the picture is covered up by this top page
with the circle cut out of it. What do you think this is a
picture of?"

Students:

"Sponge."

Teacher:

"Let's find out!" Turn the page.

(pp. 2-3)

Hold up the picture.

Teacher:

"Did you think it would be a flower?"

Students:

"Yes."

Teacher:

"What kind of a flower is it?"

Students:

"A daisy!"

(pp. 4-5)

Show only page 4.

Teacher:

Pointing to page 4. "What is someone doing to the daisy
here on this page?"

"Carpet."

"Orange."

Watch students' response.

"No."

Cover up the hole of page 5.
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Students:

"Picking off the petals."

Teacher:

"Why would you do that?"

Students:

''To find out if someone loves you. You say, 'he loves
me, he loves me not', until you run out of petals.
Whatever the last one is, is how someone feels about
you!"

Teacher:

"Is that really true, or is it just a game?"

Students:

"A game."

Teacher:

"It is fun to pretend though, isn't it?"

Students:

"Yes!"

Teacher:

Uncover the hole on page 5. "Look closely at this
picture. Raise your hand when you have an idea of what
the picture might be of."
Wait a while to call on a student. Give the children
without an idea some time to come up with one. Begin
calling on students when about two-thirds of them have
their hands raised.

Students:

"Sponge."

"Wood." "Sand."

"Bread."

(pp. 6-7)

Without saying anything, wait a few seconds and then
tum the page. Hold up the pages for the students to
see.

Teacher:

"You were right. It was bread! Let's turn the page and
see what they do with the piece of bread."

(pp. 8-9)

Turn the page, but again cover up the hole revealing the
picture on page 9.

Teacher:

"What did they do with the bread?"
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Students:

"Made a sandwich!"

Teacher:

"What kind of sandwich do you think it is?"

Students:

"Peanut butter."

Teacher:

Uncover the hole on page 9. Do not comment, just wait
for the students to respond. When several hands are
raised begin calling on students.

Students:

"It looks like an elephant."
"Carpet."

Teacher:

"Let's find out!"

(pp. 10-11)

Turn page and show children.

Teacher:

"What is it?"

Students:

"A lizard."

Teacher:

"It is called an iguana.

"Ham." "Turkey."

"Tuna fish."

"A snake."

"Fabric."

"A dragon."
It is a type of lizard that lives in

the desert. What do you think will be happening with
the iguana on the next page?"
Students:

"Petting the iguana." "Holding it."
"It may be running in the desert."

(pp. 12-13)

Turn the page and show only page 12.

Cover up page

13.
Teacher:

"You were right, someone is holding the iguana.
not very big, is it?"

Students:

"No, it is small."

Teacher:

"How many of you would like to hold an iguana?"

Students:

Raise hands.

It is

101

Teacher:

"Uncover page 13.
is?"

"What do you think our next picture

Students:

"Cake." "Bubbles." "A cookie."
"Shampoo on someone's head."

(pp. 14-15)

Turn the page and reveal the picture to the students.

Teacher:

"It was a sponge! What do you suppose they will be
doing with the sponge?"

Students:

"Washing something."

(pp. 16-17)

Show page 16 to the students.

Teacher:

"You were right, they are washing something. They are
washing a car! Let's see if we can guess what the next
picture is." Uncover page 17. Wait for students to raise
their hands before calling on someone.

Teacher:

"What could this be? Look at the lines and different
light and dark colors. Does it look like it has a certain
feeling or texture?"

Students:

"It looks smooth."

Teacher:

"What do you suppose it could be with a smooth texture
and two different colors?"

Students:

"A zebra." "A coat." "Shadows of trees."
"Some kind of fabric."

Teacher:

"Let's see."

(pp. 18-19)

Hold up the picture of the cat for the children to see.

Teacher:

"It's a cat! The fur has a smooth texture and it is two
colors. Have you ever petted a cat before?"

Cover up page 17.

"It looks like it is soft."
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Students:

"Yes!"

Teacher:

"What do you think the cat will be doing on the next
page?"

Students:

"Eating." "Sleeping." "Climbing a tree."
"Playing with another cat."

(pp. 20-21)

Turn the page. Once again cover page 21 and show only
page 20 to the children.

Teacher:

"What is the cat doing?"

Students:

"Lying on it's side by some plants."

Teacher:

"It's not really sleeping, but maybe resting." Uncover
page 21 and show students the picture. They know the
routine by now and will raise their hands to guess at
what the next picture is.

Teacher:

"Look at this next picture.
different from the cat's?"

Students:

"Yes!"

Teacher:

"Does it look smooth or rough?"

Students:

"Rough."

Teacher:

"What do you suppose it is?"

Students:

"A sunflower." "A bee hive."
"Cheese with holes in it."

Teacher:

Turn the page but do not show the picture. Just look at
it and study it for a few seconds. Then say, "You were
all wrong."

(pp. 22-23)

Turn the book around and show the children the picture
of the cheese grater.

Does it's texture look

"Kind of bumpy."

"A watermelon."
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Teacher:

"What is this?"

Point to the grater.

Students:

"A cheese grater."

Teacher:

"What do you do with it?"

Students:

"Make cheese into little shredded bits."
"You put it on pizza and stuff!"

Teacher:

"How does it feel?

Students:

"It's bumpy and sharp!"

Teacher:

Begin turning the page.
for."

(pp. 24-25)

Show only page 24.

Teacher:

"What are they grating up?"

Students:

"A carrot!"

Teacher:

"Can you think of a reason why they would grate a carrot
up?"

Students:

"To put in a salad." "To put in dressing."
"My Mom puts it in jello."

Teacher:

"Good ideas!" Uncover and show page 25 to the
students. "What do you think it is? Look at the shape,
textures, and colors."

Students:

"An apple."

Teacher:

"I think you are right.

(pp. 26-27)

Hold up the book.

Teacher:

"You were right, it is an apple.

What is the texture like?"

"Let's see what they will use it

"An apple cut in half."

"An apple."

Let's see."

How did you know?"
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Students:

"Because when we studied about Johnny Appleseed, you
cut an apple in half and it looked just like the star that
was on the first page."

(pp. 28-29)

Turn the page and show the children page 28.
page 29.

Teacher:

"Who is eating the apple?"

Students:

"A parrot!"

Teacher:

Uncover page 29.

Students:

"Paint that is peeling." "An orange peeling."
"The globe of the earth."

Teacher:

"What makes you say these things?"

Students:

"Because it is in pieces." "It looks jagged."
"It looks like it has been taken apart."

Teacher:

"Let's see what it is."

(pp. 30-31)

Hold up the book and show the picture to the students.

Students:

"It was eggshells!"

Teacher:

"Eggshells are cracked and in pieces! Let's turn the page
and see what they did with these eggshells."

(pp. 32-33)

Show page 32 only to the children.

Teacher:

"What is happening in the picture?"

Students:

"They are frying eggs."

Teacher:

Uncover page 33 and show the children the picture.
"Look at the different lines. What do you suppose it
could be?"

Cover up

"What do you think?"
"A puzzle."
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Students:

"Spokes on a bicycle wheel."
"Chair legs." "Sticks." "A picture."

(pp. 34-35)

Turn the page and hold up the book.
the picture.

Teacher:

"It was an umbrella!

(p. 36)

Turn to the last page.

Teacher:

"Someone is walking in the rain with the umbrella.
you like this story?"

Students:

"Yes!"

Teacher:

"Would you like to make a book just like this one?"

Students:

"Yes!"

Show the children

Let's see what the last page is."

Did

Closure

Teacher:

"Let's think back to what was in this book.
each of the pictures first shown to us?"

How were

Students:

"There was a picture and almost all of it was covered up
except for a small hole that showed part of the picture."

Teacher:

"Then what was next?"

Students:

"You turn the page that has the hole cut out from it and
you can see what the picture is." "On the next page there
is a picture of that thing with other objects around it."

Teacher:

"Does every picture in the story start out by being
covered up?"

Students:

"Yes!"

Teacher:

"Why do you think the author hid part of the picture?"
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Students:

"To make you try and guess what the picture is."

Teacher:

"Did you like the guess?

Students:

"Yes, it's fun!"

Teacher:

"Well I think it will be fun to make our own book. The
first thing that we will need to do is to look through
these old magazines for pictures that are interesting. Try
to find unique pictures that have a lot of texture like the
pictures in the book. It needs to be a big picture."

Was it fun?"

Independent Practice

Hand out the magazines, one to each child. Also hand
out two pieces of white 9" x 11" construction paper.
Explain to the children that they will glue their picture
onto one piece. The other will be the sheet that goes
on top of the picture. They will need to cut a hole in
the top piece of paper using one of the templates you
provide to trace and then cut the hole. You may also
need to demonstrate to the class the correct placement of
the picture on the second page so that the hole lines up
with the picture.
Walk around and offer encouragement along with help to
those students that may need it. Upon completion of
each student's picture, collect all the pages and assemble
them into a class book. Come up with a title for the
book. Then go through the book page by page with the
class.
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Parent Version

Share the book, Take Another Look, with your child.
Discuss the picture on the front of the book, and ask
your child what they think the picture is of. Go through
the story page by page, discussing what you think the
pictures are of. Discuss the lightness and darkness, and
also explain textures to your child. Upon discovering
what the picture is, try to anticipate what that object will
be doing or the way it will be displayed on the next
page. Continue to guess what the pictures are along with
your child.
Upon completing the book, you and your child might
enjoy other books by Tana Hoban. She has many books
similar to this one, and the public library should have a
selection of them in circulation.
A fun activity for you and your child would be to create
your own version of the story. Using a piece of white
paper approximately 4" x 6", cut a hole in the center of
it to make the top sheet. Take turns to find pictures in
a magazine or book that you can cover with the top
sheet you have made. As you cover the picture, have
your child guess what it is. Then have your child find a
picture to cover up so you can guess what it might be.
Try to find pictures with a lot of texture such as the
ones shown in the book. Using children's pictures would
be fun for your child because they would offer familiar
pictures for him/her.
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Wordless Books
Lesson 5

Krahn, F. (1977). The Mystery of the Giant Footprints.
Irwin & Company Limited.

Toronto:

Summary

After finishing breakfast a brother and sister look out the
window to find gigantic four-toed footprints. As soon as the children
discover the prints they rush to follow them. And as soon as their
desperate parents realize where the children have gone, they frantically
organize the townspeople into a rescue party. The ending promises to
be exciting, but it is also a surprisingly warm and wonderful
conclusion.
Oral Readin&: Time

10 minutes.

Teacher Version
Objective ....................

Using information from the story and their prior
knowledge, the children will identify footprints
of animals.

Materials ...................

Book: The Mystery of the Giant Footprints
poster or books of animal footprints

Anticipatory Set .......

Show the children the book and read them the
title. Ask them what they think the giant
footprints were made by.

Input ...........................

Read aloud the story title and discuss footprints.
Ask the children what kinds of footprints they
have seen. Go through the story page by page
with the children. Discuss each picture and ask
questions. Encourage the children to anticipate
what will happen next in the story.
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(p. 1)

Hold up the page and allow the children to study the
picture.

Teacher:

"Where does the story take place?"

Students:

"In the woods."

Teacher:

"How can you tell?"

Students:

"There are a lot of trees and no other buildings around."

Teacher:

"What season of the year is it?"

Students:

"Winter time."

Teacher:

"How do you know?"

Students:

"There is a lot of snow on the ground and trees."
"There is also smoke coming out of the chimney."

Teacher:

"Who do you think may live there?"

Students:

"A family."

(pp. 2-3)

Hold up the book and allow the children to view both
pages before discussing.

Teacher:

"Do you suppose that these people live in the house we
just saw?"

Students:

"Yes!"

Teacher:

"Who all lives in the house?"

Students:

"A Mom."

Teacher:

"What is the family doing here on this page?"
page 2.

Students:

"They are eating a meal."

"A man."

"A Dad."

"Farmers."

A girl and a boy."
Point to
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Teacher:

"What do you think is happening here?"

Point to page 3.

Students:

"The girl is looking out the window at something."

Teacher:

"What do you think she is looking at?"

Students:

"A monster." "People."

Teacher:

"Let's see if we can find out on the next page."

(pp. 4-5)

Again allow the children to look at both pages before
discussing them.

Teacher:

In an upset voice point to page 4 and ask the following
question: "What made these huge footprints in the
snow?"

Students:

"A monster!"

Teacher:

"How does the family look?"

Students:

"Frightened!"

Teacher:

"What is the father doing here?"

Students:

"He is getting down his gun!"

Teacher:

"Why?"

Students:

"He is going to shoot the animal that made the big
footprints outside."

Teacher:

"Why?"

Students:

"Because it is probably dangerous and wants to eat them!"

Teacher:

"Why does the woman look so frightened?"

"Animals." "Snow that is falling."

"Bigfoot!" "The Abominable Snowman!"

Point to page 5.
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Students:

"Because she's afraid of the big thing that made the
footprints." "She is also afraid that the Dad might get
hurt when he goes after it with the gun."

Teacher:

"How will he know where to find the animal?"

Students:

"By following the footprints in the snow."

(pp. 6-7)

Before showing the pages to the children glance over
them yourself. Look very shocked, then slowly turn the
book around.

Teacher:

"Oh no!

Students:

"Oh no!"

Teacher:

"Should the boy and girl have gone out to follow the
giant footprints on their own?"

Students:

"No!"

Teacher:

"Why not?"

Students:

"Because their Dad had a gun to protect himself from the
monster." "The boy and girl do not have anything to
protect themselves from the monster." "It could kill them!"

Teacher:

Point to page 7. "How are the boy and girl going to
find the monster?"

Students:

"By following it's footprints."

Teacher:

"Are the boy and girl making footprints in the snow
themselves, like the giant ones?"

Students:

"Yes!"

Teacher:

Point to the boy's and the girl's footprints in the snow.
"Are their footprints smaller?"

Look at what happened!"
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Students:

"Yes!"

(pp. 8-9)

Show both pages to the children.

Teacher:

"Why does the Mom look upset in this picture?" Point
to page 8.

Students:

"Because her son and daughter went off to follow the
giant footprints alone. She's afraid they will get hurt!"

Teacher:

"What do you think the Mom and Dad are yelling?"
Point to man and woman on page 9.

Students:

"They are probably yelling at the boy and girl to come
back."

(pp. 10-11)

Show only page 10 first.

Teacher:

"Where did the giant footprints go?"

Students:

"Up on the roof of the house."

Teacher:

"Are the boy and girl still following them?"

Students:

"Yes!"

Teacher:

"How can you tell?"

Students:

"Because you can see their footprints in the snow."

Teacher:

Now show page 11. "It looks like there are other people
looking at the giant footprints too! Who do you suppose
these people are?"

Students:

"People who live in the town." "Neighbors to the family
who first saw the giant footprints."

Teacher:

"Do they seem upset about the giant footprints?"

Students:

"Yes!"

"They look sad."
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Teacher:

"What do you think will happen next?"

Students:

"The Mom and the Dad will keep following the footprints
and looking for the children."

Teacher:

"Do you think any of the townspeople will go along with
them?"

Students:

"Yes!"

Teacher:

"Why?"

Students:

"Because they are curious about the monster."
"They want to kill it."

Teacher:

"Let's see if any of them do go."

(pp. 12-13)

Hold book up so the children can see both pages.

Teacher:

"Did some of the town people go along?"

Students:

"Yes!"

Teacher:

Point to page 13.

Students:

"Because they came to a lake."

Teacher:

"Did they fall in the lake?"

Students:

"No! The lake is frozen because it is cold outside."
"They walked across the frozen lake."
"You can't leave footprints on the ice."

(pp. 14-15)

Turn the page.

Teacher:

In a sad voice, say "Oh no! Something sad has
happened." Show page 14. "What do you think
happened?"

"Why did the footprints stop?"

Only show page 14.

Cover up page 15.
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Students:

"The monster ate the boy and girl and then crashed
through the ice." "They all fell in the water."

Teacher:

Slowly uncover page 15.

Students:

"One of the people found their footprints again."
"They didn't drown."

Teacher:

"What caused the break in the ice?"

Students:

"Maybe the monster got thirsty and wanted a drink of
water."

(pp. 16-17)

Show both of these pages to the students at the same
time. Point to page 16 first.

Teacher:

"What happened here?"

Students:

"Some of the people slipped and fell on the ice."

Teacher:

"Look at the giant footprints on this page." Point to
page 17. "How did the monster go around the tree like
that?"

Students:

"Maybe the monster is really tall and stepped around it
like that."
"Don't know."

Teacher:

"Where do you think the footprints will end up?"

Students:

"Don't know."

(pp. 18-19)

Show both pages to the students. With your finger follow
along the trail of footprints to show where the monster
and children have gone.

Teacher:

"Where do you think the footprints will end up?"

Students:

"Don't know."

"What happened?"
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Teacher:

"Does it look like the group of searchers are going
uphill?"

Students:

"Yes!"

(pp. 20-21)

Once again hold up both pages for the children to see.
Trace footprints on both pages with your finger.

Teacher:

Pointing to page 20, "How did the monster get across this
canyon? You can see that the children crossed on the
fallen tree by their footprints."

Students:

"The monster jumped across!"

Teacher:

"How can you tell?"

Students:

"Well, the monster's footprints are at the edge of one
side of the canyon and at the beginning edge of the
other side." "It had to have jumped!"

Teacher:

"Could it have flown?"

Students:

"Maybe."

Teacher:

Point to page 21.

Students:

"At a cave."

Teacher:

"Do you think the monster is in the cave?"

Students:

"Yes!"

Teacher:

"Where are the children?"

Students:

"In the cave."

(pp. 22-23)

Show only page 22 first, cover up page 23.

Teacher:

"Who goes in the cave first?"

"I don't know."

"Sure." "Yes!"

"Where do the footprints end up?"
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Students:

"The Mom and Dad."

Teacher:

"Why do you think they went first?"

Students:

"Because their children may be in the cave."

Teacher:

"Do they look frightened?"

Students:

"Yes!"

Teacher:

"Would you be frightened if you were going into the
cave?"

Students:

"Yes."

Teacher:

Uncover page 23 and allow the children time to look at
the monster. "Was it a monster?"

Students:

"No."

Teacher:

"What was it?"

Students:

''Two animals with one large foot."
"They look like foxes!"

Teacher:

"Do you think they are friendly?"

Students:

"Yes."

Teacher:

"How do the Mom and Dad look?"

Students:

"Happy!"

Teacher:

"Why do you think they are happy?"

Students:

"Because their children are safe and the monster is really
two friendly animals."

Teacher:

"What do you think will happen now?"

"No."

"The boy and girl are holding them!"
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Students:

"They will go home."

Teacher:

"Let's see how the story ends."

(pp. 24-25)

Hold up the pages. Watch the children's reaction.
will probably be surprised at what happens.

Teacher:

"What happened?"

Students:

"The boy and girl put leashes on the animals and are .
taking them home!"

Teacher:

"Do you think they will become their pets?"

Students:

"Yes!"

Teacher:

Point to page 25.

Students:

"The family is at their house and are waving goodbye to
their friends who went looking with them."

Teacher:

"Do the animals look happy?"

Students:

"Yes!"

Teacher:

"Why?"

Students:

"Because they have a family now!"

(p. 26)

Turn the page, smile real big, and then slowly turn the
book around for the children to see the last page.

Teacher:

"And they lived happily ever after.

They

"What is happening here?"

Closure

Teacher:

"Did you like that story?"

Students:

"Yes!"

The end."
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Teacher:

"What was your favorite part of the story?"

Students:

Allow all the students to share their favorite parts.

Teacher:

"Have you ever seen footprints of an animal before, when
you were outside on a walk, camping or hunting?"

Students:

"Yes!"

Teacher:

"Well, I have some books and a poster of animal tracks
or footprints. Let's see if we can guess what animal has
made what prints."

Allow the students to share their stories.

Independent Practice

Go through the different animal tracks with the children.
Allow them to guess at what they believe the track is.
Display the poster with post-it-notes over the animal
names and allow the children to test themselves on what
animals made what tracks.
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Parent Version

Tell your child you are going to read a book called, The
Mystery of the Giant Footprints. Show them the front
cover of the story and point out the footprints to them.
Ask your child what they think the footprints were made
by. This gets them curious about the story and what
"thing" could have made such large footprints.
Begin the story by discussing the time of year, where the
story is taking place, and the characters in the story.
Keep a continuous dialogue going throughout the story
with your child. Discuss each picture. Follow the
footprints in the story with your finger. Try to anticipate
what will happen next throughout the story.
A fun follow-up activity to do with your child is to visit a
local zoo or animal park. Many times you can view
animal prints in their surroundings. The zoo offers
information on each animal outside it's cage. Many times
the animal's footprint is also displayed. Before visiting a
zoo or animal park you may want to visit your local
public library and check out books on animal tracks.
A walk through a nearby park would also be a fun
activity, especially in the winter. If there is snow on the
ground you may be lucky enough to see many wild
animal tracks in the snow. By contacting your local
Cooperative Extension service, they will be happy to send
out free literature on wild animals. The literature
includes information on building birdhouses, feeders, and
simple ways to help out wild animals.
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Picture Books
Lesson 1

Balian, L. (1987).

The Aminal.

Tennessee: The Parthenon Press.

Summacy

While having a picnic by himself, Patrick discovers "the Aminal".
Not wanting to be alone, he catches the Aminal and starts for home.
On the way home Patrick meets Molly, then explains he caught an
Aminal and describes it to her. "It's round and green and blinky-eyed
with lots of pricky toenails and a waggy tail," he said. "I think it's
going to be hungry when it wakes up, and I have to hurry home and
feed it" . . . . Molly meets Calvin and tells him about the Aminal.
Freddie tells Cookie about the Aminal, and Cookie tells Geraldine.
Each time the Aminal is described, the story changes. The children's
imaginations run ahead of reality, particularly when accompanied by
their fears. Suddenly Patrick's friends conclude that this Aminal is
huge and dangerous. They all run to save Patrick. Patrick goes to
look for his Aminal after his friends arrive, only to find that his
Aminal has wandered off. Finally Patrick finds his Aminal under the
porch. The Aminal turns out to be a turtle.
Oral Readin&: Time

10 minutes.

Teacher Version
Objective ....................

Using information on what has been discussed
in the story, the students will be able to predict
what they believe the Aminal looks like and
cooperatively draw posters of the Aminal.

Materials ...................

Book: The Aminal
6 long pieces of white chart paper
5 colored felt pen sets
1 black marker
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Anticipatory Set .......

Show children the book, The Aminal and ask
them what they think an Aminal is.

Input ...........................

Read aloud the story The Aminal. As you are
reading the story use different voices for each
character. Use voice intonation and fluctuation
to emphasize important parts of the story.

(pp. 1-2)

Read aloud pages and show the pictures to the children.
At the end of page 2 ask:

Teacher:

"How many of you have been on a picnic?
by yourself?"

Did you go

Give a few students a chance to share and then continue
with the story.
(pp. 3-6)

Read aloud pages and show the pictures.

(pp. 7-8)

When reading the descriptions about the Aminal, read
slowly and clearly so the children hear each attribute.

(pp. 9-10)

Hold up picture of Molly imagining what the Aminal
looks like. Ask the following questions:

Teacher:

"Is that a picture of the R.ill' Aminal or one that Molly
made up? Why does she look worried? How does the
Aminal look to you?"
Allow a few children to respond and then continue with
the story.

(pp. 11-12)

Read aloud Molly describing the Aminal to Calvin.
Again read slowly and clearly how Molly describes the
Aminal to him. Ask the following:

Teacher:

"Is Molly describing the Aminal the same way Patrick
did?"
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Just wait for acknowledgement of your question from
children, either a nod or a verbal "no" from a few, and
then continue with the story.
(pp. 13-14)

Hold up the picture of Calvin imagining what the Aminal
looks like. Ask the children:

Teacher:

"Does the Aminal Calvin is imagining look the same as
Molly's Aminal ?"
Allow one child to answer your question and then
continue with the story.

(pp. 15-16)

Read aloud and show pictures of Calvin telling Freddie
about the Aminal. Again pay close attention to Calvin's
description of the Aminal.

(pp. 17-18)

Hold up Freddie's Aminal he is imagining.
children:

Teacher:

"Does Freddie's Aminal look different?"
Wait for students' response.
discussing.

Ask the

Continue on without

(pp. 19-20)

Read aloud and show pictures of Freddie explaining to
his sister Cookie, about the Aminal. Use a lot of
emphasis on the lines, "What does it eat?" and gasp
loudly. Talk as children would talk, and explain.

(pp. 21-22)

Show Cookie's visual image of the Aminal to the class.
This time don't ask any questions about the Aminal. Just
hold the picture up twice as long as you did the others
to get the children to really study the picture and how
the Aminal has changed.

(pp. 23-24)

Read aloud and show pictures of Cookie sharing the
Aminal story with her friend Geraldine. Really
emphasize the characteristics of the Aminal this time as
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Cookie explains.
described.

This is the last time the Aminal is

(pp. 27-30)

Read aloud pages and show pictures. Put concern in
your voice as Cookie is telling the others about the
potential danger that Patrick is in.

(pp. 31-32)

Read aloud pages and show pictures. Read in a
breathless voice, as if you have been running, "Where
. is . . . that . . . wildthing . . . you . . . caught,
Patrick?"

(pp. 33-34)

Read aloud pages and show pictures. When reading the
second sentence on p. 33, "IT'S GONE!", almost shout
and read in a sad, upset voice.

(pp. 55-38)

Read aloud pages and show pictures.

(pp. 39-40)

Read aloud pages and show pictures. When reading the
first sentence on the page, "THE PORCH", read in an
amazement voice, as if the lightbulb just went off and
you figured something out. When reading what Geraldine
says, "I couldn't squeeze under there," read in a cowardly
and uncertain voice.

(pp. 41-42)

Don't show the children the pages, just read aloud. On
page 41 read the sentence in a quiet, calm voice. Then
when reading page 42 shout, "I found it! I found my
Aminal!" Here it is!" to surprise the children. Then
show them the picture of Patrick under the porch in the
dark kneeling down, but there is still no picture of the
Aminal.
Now put a bookmark in the book and put the book
down. Tell the children that you will finish the book in
a moment, but that you have a fun activity for them to
do. Using a black marker and a piece of chart paper,
ask the children to brainstorm a list of attributes that
describe the Aminal.
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Teacher:

"Tell me one thing about the Aminal.
look?"

Students:

"Big." "Pointy tail." "Lots of feet."
"Hairy." "Green." "Lots of teeth."

How does it

"Prickly nails."

List .all of the students' ideas on the sheet. When all of
the ideas have been written, go back through and read
the list with the children.
Teacher:

"Let's read back through all of the attributes now that we
can't think of anymore." Proceed to read through the list
slowly. Add more ideas if the children come up with
some.
"Now I am going to have you work with three other
friends and take turns drawing your Aminals."
Pass out chart paper. Assign four children to each group.
There will be five groups. Before sending children off to
their groups, explain: "You must discuss what the Aminal
looks like with your group and agree on ideas before you
draw any part of the Aminal, like the head or the nose.
Everyone gets to draw a part. Only one person draws at
a time." Write everyone who is in that group on the
bottom of the chart paper and send each group off to a
corner of the room. Stress using quiet voices, so another
group won't copy your ideas. Tell the students they will
have 15 minutes to draw their Aminal. "You may begin."

Independent Practice
Students work quietly and in their groups. Teacher
circulates and observes. Offer help when it is asked for.
Teacher:

Ask questions of students while circulating. "Why did you
choose that color? Why is the Aminal so large? So
small? Why is the Aminal smiling? Why does the
Aminal stand on four legs? Two legs?"

125

Remind the children of the time at each five minute
interval. At the end of 15 minutes ask the children to
stop, and have them choose a volunteer to explain their
poster to the rest of the class. Tell them to roll up their
posters, and come back to the group.
Teacher:

"Please have two people from your group come up front
and hold your poster up." Ask volunteer and other
members from the group to describe and explain their
Aminal to the class. Ask "Why does it have this color?
These eyes? Who drew the hands?"
Allow the rest of the class to ask questions of the
members of the group other than the volunteer. As each
group finishes, tape their poster up on the wall to
compare and contrast with the other groups. When the
last group has finished sharing, go back to the book.
Recap the events of the story having the children help
you recall events. Hold up the pages of the story as you
ask questions.

Teacher:

"What was the name of the boy in the story with the
Aminal?" (Show pages 1 and 2.)

Students:

"Patrick."

Teacher:

"Where did Patrick find the Aminal?"
and 4.)

Students:

"On a picnic."

Teacher:

"What did he do with the Aminal after he found it?"
(Show pages 5 and 6.)

Students:

"Decided to take it home."

Teacher:

"Who did Patrick meet on his way home?"
7 and 8.)

(Hold up pages 3

(Show pages
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Students:

"Molly."

Teacher:

"Then what happened?"

Students:

"Molly told Calvin (or a boy) about the Aminal. Calvin
told Freddie (or another boy) about the Aminal. Freddie
told his sister Cookie about the Aminal. Cookie thought
the Aminal was dangerous and told the others. The kids
ran to Patrick's to warn him about the Aminal. Patrick
lost the Aminal, so they all started looking for it.
Patrick finally found it under the porch.

Teacher:

"Shall we continue the story and see what the Aminal
looks like?"

Students:

"Yeah!"

(pp. 41-42)

Reread the last two pages when Patrick is under the
porch finding his Aminal.

(pp. 43-44)

Read the first sentence on the page, not showing the
children the picture. Read in an exasperated voice, "Oh,
Patrick! That's not an Aminal. That's an Animal! A
TURTLE animal."

Students:

"A turtle?!"
Then turn the book around towards the children so they
can see the illustrations. Continue reading pages.

(p. 45)

Read aloud and show picture of the last page.

Teacher:

"How many of you thought it was a turtle?"

Students:

Raise hands.

Teacher:

"The first time I read The Aminal I thought it was a big
monster too! Just like some of the monsters on your
posters."
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Students:

Will want to raise hands and respond.

Teacher:

"I'm going to put this book, The Aminal, on our
bookshelf so that you may take it out and read on your
own."
"How many of you have heard someone talk about
something and made up a picture in your head of what
you thought it looked like? Like the children in the
book did?"

Students:

Raise hands.

Teacher:

"Did it look different when you saw it?"

Students:

Nod and say yes.

Teacher:

"Maybe someone told you something and you
misunderstood it? You thought they said something else?
Well, there is a game called 'telephone wire', that is
played like that. Let's play that game right now."
Have children get into a large circle sitting on the floor.

Teacher:

"The way you play telephone wire is one person makes
up a· sentence in their head. I'll do that right now. It
can be a silly sentence or a serious one."
Take a minute to think up a sentence.
act like you are really thinking hard.

Teacher:

Sit silently and

I have my sentence in my head. Now, I am
going to whisper my sentence into Sally's ear (the child
sitting to your right). Sally will whisper it into Joe's ear
and so on until it is whispered around the whole circle.
When Jennifer (the last person in the circle before the
teacher) hears the sentence, she must say it out loud to
the group. The two rules are: no talking out loud, and
you can only whisper the sentence once, so say it as
clearly as you can. Are you ready?"
"O.K.
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Students:

"Yes!"

Teacher:

"Here we go."
Whisper sentence into child's ear to the right. Monitor
the game and passing of sentence from child to child.
When the last child has heard the sentence, ask the child
to say it out loud. Then tell the children what the
original sentence was. Continue playing the game a few
more times.

Closure
Teacher:

"This game telephone wire and the story, The Aminal, are
alike. How are they alike?"

Students:

"The story about the Aminal changed each time someone
told another person about the Aminal. The game was
the same. Each time someone whispered the sentence to
someone else, it changed a little until at the end, it was
almost completely different from the original sentence."
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Parent Version

Show your child the book, the Aminal, and ask them
what they think an Aminal is. Discuss the picture on the
cover. Point out the color and shape of the Aminal on
the cover. Begin to slowly read the story to your child,
paying close attention to who is talking at different points
of the story, and try to use different voices for different
characters. Point out the details of each picture and
encourage your child to discover and point out changes
that they notice.
Towards the end of the story, right before Patrick finds
his Aminal under the porch, close the book and ask your
child what they think the Aminal looks like. Provide the
child with paper and some markers. Before your child
begins drawing, try to recall together some of the
characteristics about the Aminal, and if you feel like it,
you draw one too! When both of the pictures are
finished, reread the page where you left off, and then
continue with the story. You will both be surprised to
find out that the Aminal is a turtle.
As a fun follow up activity, take your child to a nearby

pet store to look at turtles to see what a live turtle looks
like. A trip to your local Library would also be fun.
There are many more books by this same author that you
and your child can check out, as well as many turtle
books.
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Picture Books
Lesson 2

Seuss, D. (1949). Bartholomew and the Oobleck.
Random House.

New York:

Summacy

When King Derwin the king of Didd became dissatisfied with
the same four boring things that fell from the sky - snow, fog,
sunshine, and rain, he decided to do something about it. He
demanded that his royal magicians conjure up a new product that
would fall from the sky. When that new product, Oobleck, came
down from the sky there was a huge disaster in the kingdom.
Bartholomew Cubbins the king's page saves the kingdom from disaster.
Oral ReadinK Time

15 minutes.

Teacher Version
Objective ....................

Upon finishing the story, the children will be
able to predict what Oobleck tastes like, what it
is made of, how they will look before and after
eating Oobleck, and be given a chance to order
something if they were the king.

Materials ...................

Book: Bartholomew and the Oobleck
worksheets #1-5 (see Appendix B)
pencils
crayons
homemade Oobleck (recipe to follow)
plastic spoons
bowls
napkins
chart paper with the recipe of Oobleck printed
on it
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Anticipatory Set .......

Ask the children if they know what Oobleck is.
Then distribute worksheet # 1 to them and ask
them to write down what they think Oobleck is.
Allow them 7-8 minutes to write their ideas
down and then ask them to share their ideas
with the class.

Input ...........................

Read aloud the story Bartholomew and the
Oobleck. As you are reading the story, use
intonation to stress the scary and exciting parts
of it. Be sure to show the illustrations as you
are reading, because they are a very big part of
this story.

(pp. 1-4)

Read aloud the pages and show pictures. When the king
is first introduced in the story, point to him so the
children will associate this character with his title. Do
the same with Bartholomew.

(pp. 5-6)

Read aloud and show the children the pictures. When
reading page 5, say the word, "BAHHH!" in a very loud
and disgusted voice to accentuate the king's frustration.

(p. 7)

When reading this page begin laughing as the king does
when he discovers an answer to his problem. When you
read the line, "Call my royal magicians!", read that slowly
so as to get the students excited for what is about to
happen.

(pp. 8-13)

Read aloud and show the children the pictures. When
reading the chant the magicians say, read this slowly and
in a monotone voice.

(pp. 14-39)

Read aloud and show the children the pictures. When
reading the parts of Bartholomew Cubbins, read these in
an anxious, upset voice. Take note of the green Oobleck
in each picture by pointing to all the green blobs.

(pp. 40-41)

Do not show the picture to the children until you have
read the first three lines about the king being stuck in
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his chair. Then slowly turn the book around.
whole page aloud while showing the pictures.

Read the

(pp. 42-43)

When reading page 42 aloud, really shout out what
Bartholomew says in an angry voice. The king is
surprised that someone would ever talk to him in that
tone. On page 43, point to the picture of the king
looking sad and read his part in a sad, sobbing voice.

(pp. 44-46)

Read aloud the rest of the story and show the pictures.

Teacher:

"Did you like that story?"

Students:

"Yes!"

Teacher:

"How many of you wrote on your paper that Oobleck was
something that was green and fell from the sky?" Point
to the picture on the front of the book.

Students:

Respond by raising their hands.

Teacher:

"How would you like to see, feel, and even taste some
Oobleck?"

Students:

"Yeah!"

Teacher:

"Well, it just so happens that I got the recipe from one
of the royal magicians." Take out the bowl of Oobleck
and let the students take a peak at it.
"What I want you to do is make a prediction about what
effects you think Oobleck may have on you. Do you
remember what happened to the Captain of the guards
when he ate some of the Oobleck?"

Students:

"His mouth stuck together and he blew out tiny green
bubbles."

Teacher:

"Yes, he did! On this paper (worksheet #2) I would like
you to predict what you think you look like before eating
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Oobleck and then draw a picture of what you think you
will look like after you eat Oobleck!" Point to both sides
of the paper.
Independent Practice
Pass out the worksheet while the children get out their
crayons and pencils. After they have started on their
worksheet, spoon out the Oobleck into individual bowls
with spoons. When the children finish their paper have
them come and get a bowl of Oobleck, but they cannot
taste it until everyone gets a bowl.
Teacher:

"Does everyone have some Oobleck?"

Students:

"Yes."

Teacher:

"Look at the Oobleck. Does it look green? Lift your
spoon up. Does the Oobleck seem sticky? Gooey?
How does it smell?"

Students:

"Yes!"

Teacher:

"O.K., on the count of three we will all take a taste of
the Oobleck. Ready, . . . one . . . two . . . three!"
Teacher needs to sample some of the Oobleck too!

"What does it taste like?"
Students:

IIFrosting." "Pudding."
"Cool-Whip."

"Cake mix."

"Weird stuff."

Teacher:

"Do you feel yourself changing?
Do you look different?"

Students:

"Yes."

Teacher:

"Was your prediction that you made correct?"

Students:

"No."

Do you feel different?

"No."

"Maybe."
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Teacher:

Allow students time to finish eating the rest of their
Oobleck.

Independent

Practice
"While I'm cleaning up, I would like you to write two
sentences about how you feel after you have eaten
Oobleck. Then I will share the recipe with you." Hand
out worksheet #3.
While they are writing, get out the supplies you use to
make Oobleck and display the recipe on the wall.
Green Oobleck
2
2
4
4

jars marshmallow cream
small boxes of instant pistachio pudding
cups milk
cups Cool-Whip

Mix up the pistachio pudding by adding the milk.
Add the 2 jars of marshmallow cream. Mix well.
Finally, add the 4 cups of Cool-Whip.
Chill for 3 hours.
Go through the recipe with the children explaining how
the pudding will set up and get thicker. Stress how
important it is to mix it all up well so that the
ingredients are thoroughly blended.

Closure
Teacher:

"I am going to re-read the chant the royal magicians said
when they made their Oobleck."

(p. 13)

Read the chant slowly like before so that the children
can recall some of the ingredients that the magicians
added. Show the picture as you are reading.
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Teacher:

"What are some of the ingredients the magicians added?"

Students:

"Wet mouse hair."
"Onion."
"Chair."
"Lizard skin."
"Twigs and rust."
"Dust."

Teacher:

"Does that sound like any of the ingredients in our
recipe?"

Students:

"No!"

Teacher:

"When the Captain of the Guards ate some Oobleck in
the story, what happened to him?"

Students:

"His mouth was stuck shut and he blew out small green
bubbles."

Teacher:

"Did that happen to any of us after we ate the Oobleck?"

Students:

"No!"

Teacher:

"Our Oobleck must have been different from theirs."

Independent Practice

For your homework tonight, I want you to pretend that
you are Old King Derwin. I want you to think of what
you would order if you were the king. Here is a paper
(Worksheet #4) so you can write down what you would
order. Also, here is a picture (Worksheet #5) of King
Derwin you can color."
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Parent Version

Look at the cover of the book, Bartholomew and the
Oobleck and ask your child what they think Oobleck is.
Read aloud the story to your child while showing them
the illustrations. Point out the Oobleck as it is falling in
the story. Take notice of how the Oobleck gets
increasingly larger as the story continues. Upon finishing
the story, ask your child if they would like to make some
green Oobleck. You will need the following supplies:
1 large bowl
measuring cups
electric mixer
spatula
individual serving dishes
Green Oobleck
1
1
2
2

jar marshmallow cream
small box instant pistachio pudding mix
cups milk
cups Cool-Whip

Mix up the pudding and milk first. Next add
marshmallow cream, and finally and the Cool-Whip. Mix
well. Spoon into individual serving dishes and chill for
one hour.
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Picture

Books

Lesson 3

Chapman, C. (1977).
E. P. Dutton.

Barney Bipple's Magic Dandelions.

New York:

Summacy

Barney Bipple is a six-year-old boy, but he wants to be an
eight-year-old. He also wants his dog Snoozer to talk, and dreams of
driving a big, shiny car. So when his neighbor, Miss Minerva Merkle,
gives Barney three magic dandelions as a reward, he knows just what
to wish for. But Barney ignores Miss Merkle's warning against wishing
for something too complicated. Barney ends up in a lot of trouble.
Oral Readin2 Time

9 minutes.

Teacher Version
Objective ....................

Using information from the story, the children
will draw a picture of one wish they would
make if they had a magic dandelion, and go
outside to look for dandelions.

Materials ...................

Book: Barney Bipple's Magic Dandelions.
white drawing paper
crayons

Anticipatory Set .......

Ask the children if they could have three wishes
come true, what would they be? Allow them to
share some of their ideas. Then tell them that
in this story there is a six-year-old boy named
Barney Bipple who wishes for three things, and
that they do come true.

Input ...........................

Read aloud the story. As you are reading, use
different voices for each character in the story.
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Point out various details in the illustrations that
go along with the story. Use voice intonation
and fluctuation to emphasize important parts of
the story.
(pp. 1-2)

Show only page one first. Read the pages to the
children and point to Barney in each picture on page 1.

Teacher:

"Why couldn't Barney play with Hector and Gerald?"

Students:

"Because he was only six and they were eight."

Teacher:

"I don't understand why they couldn't play together."

Students:

"Because Barney and Hector are older and they don't
want to play with a younger kid!"

Teacher:

Show and read page two.

"That is a pretty nice car!"

Students:

"Yeah!"

"I like it!"

(pp. 3-4)

Read aloud pages and show the pictures to the children.

Teacher:

Point to Barney peeking over the fence at Miss Merkle.
"That is a big house, isn't it?"

Students:

"Yeah!"

Teacher:

Point to Miss Merkle.

Students:

"Through a gate."
backyard."

Teacher:

"Why do you think she has so many cats around her?"

Students:

"Because she likes them." "She owns a bunch of cats."
"She's going to feed them."

Teacher:

"Let's see."

"It's really neat!"

"It's a mansion!"

"It's humungous!"

"Where is Miss Merkle going?"

"Maybe into a garden."

"Her
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(pp. 5-6)

When reading these pages to the children use an "old
lady" voice to talk like Miss Merkle.

Teacher:

"Do you think the dandelions are really magic?"

Students:

"Yes!"

Teacher:

"Barney did a very nice thing by giving Miss Merkle back
the huge diamond he saw in her yard. Do you think he
did the right thing by returning it?"

Students:

"Yes!"

Teacher:

"Because he was honest and returned the diamond to
Miss Merkle, she gave him a reward. People are often
given rewards for returning lost things! What do you
think Barney will wish for?"

Students:

"Money."

Teacher:

"Let's see what Barney wishes for."

(pp. 7-8)

Read aloud the pages and show the children the pictures.
When reading about Barney making a wish, pretend to be
holding a dandelion in your hand and blow on it. Point
out how the number on Barney's shirt changed from six
to eight, his pants popped open, and his pants were now
too short for his legs. Use a deeper voice when talking
for Barney.

Teacher:

"Were the dandelions magic?"

Students:

"Yes!"

Teacher:

"Why did Hector ask Barney if he was a new kid?"

Students:

"Because he didn't recognize Barney."

Teacher:

"Do you think it would be fun to be eight instead of
six?"

"A bike."

"To be eight."
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Students:

"Yes!"

"Maybe!" "No!"

(pp. 9-10)

Read page 9 first and then uncover and read page 10.
When reading the part where Snoozer the dog starts to
talk, use a low funny voice to depict the dog's voice.

Teacher:

"Would you like to be able to talk to your dog like
Barney talked to his dog Snoozer?"

Students:

"Yes!"

Teacher:

"Well, Barney has made two wishes.
third thing is he will wish for?"

(pp. 11-12)

Again read the part of Snoozer in a low, funny voice.
Sound disappointed when Barney says, "Forget it" to
Snoozer. When reading the last sentence on page 12,
read each thing Barney did, pausing for an extra long
time at each comma to allow the children to realize what
Barney is doing as he is driving down the street.

Teacher:

"Where do you think Barney is going to drive to in his
new car?"

Students:

"The store." "He's just probably going for a drive."
"He might be going to a friend's house."

(pp. 13-14)

Do not show the children the pictures until you have
read all of page 13. When reading the second sentence
on page 13, pause before saying the word "siren". Then
turn the book around and read page 14. When reading
what the officer says, use a deep rough voice. Make
Barney's voice sound a little scared and shaky.

Teacher:

"Oh dear, what is going to happen to Barney?"

Students:

"He's going to get a ticket!"
"He probably will go to jail?"
"He's in a lot of trouble!"

I wonder what the
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Teacher:

"What is a license and the registration for the car?"

Students:

"A license is a card that says you can drive a car."
"A registration is a paper of some kind."
"Don't know."

Teacher:

"You are right. A license is a card with your picture on
it, and it proves that you are able to drive a car
correctly. A registration is a document that says who the
car belongs to. Let's see what happens to Barney."

(pp. 15-16)

Read both pages to the children and display the pictures.
When reading what the police officer says on page 16,
"Looks like you're in a lot of trouble", really emphasize
the word trouble.

Teacher:

"Why didn't Barney's mother recognize him?"

Students:

"Because he's eight and her boy was six."
"He's not six anymore."
"He grew and she doesn't recognize him."

Teacher:

"What do you think Barney will do now?"

Students:

"Go to jail!" "Don't know."

(pp. 17-18)

Do not show the pictures to the children. Read the first
half of page 17 and then ask the students a few
questions.

Teacher:

"How would you feel if you were Barney?"

Students:

"Very sad." "Scared!" "Lonely."

Teacher:

"Who do you think Barney is going to call?"

Students:

"His mom again."

"His dad."

"Don't know!"
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Teacher:

Turn the book around and show the illustrations to the
children. Finish reading the rest of the page. "Do you
think this wish will come true?"

Students:

"Yes!"

(pp. 19-20)

Show the pictures to the children and read aloud the
pages.

Teacher:

"Barney's wish came true!
feels?"

Students:

"Happy!"

Teacher:

"Why did Barney ask his mom if she knew who he was?"

Students:

"To make sure she recognized him."
"To make sure he was really himself again!"

(pp. 21-22)

"Raise your hand if you would like a new bike!"

Students:

Raise their hands in answer.

Teacher:

"That was nice of him to wish for a steak for his dog
Snoozer!"

(pp. 23-24)

Look surprised when reading page 23 about his new
brother. Show the pictures.

Teacher:

"Why do Barney's parents look surprised when the doctor
and nurse are bringing in Barney's new baby brother?"

Students:

"Because Barney's Mom wasn't pregnant."
"They didn't want another baby."

Teacher:

"Do you think that with his new mitt, Barney will be able
to play baseball now?"

Students:

"Yes!"

"No, it won't come true."

"Really glad!"

"Don't know."

How do you think Barney

"Happy to be six again!"
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(pp. 25-26)

Show the last two pages to the children.
picture as you read about it.

Point to each

Teacher:

"He made a lot of wishes, didn't he?"

Students:

"Yes!"

Teacher:

"Do you think Barney's parents might begin to wonder
where all of these things are coming from?"

Students:

"Yes!"

Teacher:

"What do you think Barney told his parents?"

Students:

"That they were from magic dandelions."
"They were from Miss Merkle."
"He bought them with his allowance!"

Teacher:

"Would you like to live next door to Miss Minerva
Merkle?"

Students:

"Yes!"

Closure

Teacher:

"At the beginning of the story, what were the three things
Barney wished would happen?"

Students:

"That he was eight instead of six!"
"That his dog Snoozer could talk."
"He wanted a big shiny car like his Uncle's."

Teacher:

"Did these wishes come true?"

Students:

"Yes!"

Teacher:

"What happened?"

Students:

"No one recognized him."
"He went to jail for driving the car too fast."
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Teacher:

"When Minerva Merkle brought Barney a magic dandelion
when he was in jail, what did she say to him?"

Students:

"You should have made easier wishes."
"See what happens when your wishes are too
complicated!"

Teacher:

"Yes!

Students:

"Not simple."

Teacher:

"Does Barney make simple, uncomplicated wishes now?"

Students:

"Yes!"

Teacher:

"What were some of the things Barney wished for?"

Students:

"A bike." "A frog."

Teacher:

"I want you to pretend that you have only one magic
dandelion. You can wish for only one thing. What
would you wish for? I'm going to give each of you one
piece of paper. Draw what your wish would be and
write a sentence."

What does complicated mean?"
"Hard."

"A pony."

"A new baseball mitt."

Independent Practice

Distribute paper to all students. Have them use their
crayons to color their picture. When they are finished
with their picture and sentence, have them sit down at
the reading circle. Ask the students to share their wishes
and pictures with the rest of the class.
Teacher:

"Do you think that there could be a few magic
dandelions for real?"

Students:

"Maybe!"

"Yes!"

"No!"
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Teacher:

"Let's go outside and look for dandelions in the field. If
you find one, make your wish and blow on the dandelion.
Who knows, there just might be magic dandelions!"
Line up the children to go outside. This activity will
work only if you have dandelions on your playground.
Go outside and make sure there are a few before
sending them outside. The children have a wonderful
time running around looking for dandelions.
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Parent Version
Ask your child what a dandelion is. Explain that they
are yellow and then tum to white when the seeds are
ready to be released from the plant. Read the story
Barney Bipple's Ma~ic Dandelions to your child. Ask
your child questions about the story throughout the
reading of the book. Try to anticipate what will happen
next. Upon completing the story, talk about what some
of Barney's wishes were. Discuss things you would both
wish for. Go for a walk and look for dandelions. If you
can find some, pick them, make a wish, and blow. Who
knows, they might be magic!
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Picture Books
Lesson 4

Viorst, J. (1972). Alexander and the Terrible, Horrible. No Good.
Very Bad Day. New York: Macmillan Publishing Company.
Summary
Alexander went to sleep with gum in his mouth and woke up
with gum in his hair. He could tell then that it was going to be a
"terrible, horrible, no good, very bad day". Even at school Alexander
has problems. He sings too loudly, and is the only one with no
dessert in his lunch bag. Alexander feels that on a day like this he
might even consider moving to Australia. Alexander continues to have
disasters all day, right up to bedtime. In the end Alexander is
consoled by the thought that other people have bad days too.
Oral ReadinK Time

10 minutes.

Teacher Version
Objective ....................

Upon completion of the story, the children will
discuss their experiences of a bad day, and the
class will locate Australia on the globe.

Materials ...................

Book: Alexander and the Terrible, Horrible.
No Good. Very Bad Day
globe

Anticipatory Set .......

Ask the children if they have ever had a bad
day. Do not discuss their experiences, just tell
them that we are going to read about
Alexander who has a terrible, horrible, no good,
very bad day!

Input ...........................

Read aloud the story Alexander and the
Terrible, Horrible, No Good. Very Bad Day.
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Try to use expression in your voice, and when
reading a sad part use a sad voice. Also use
facial expressions to convey to the children how
Alexander was feeling. Take time to stop and
ask questions throughout the story.
(p. 1)

Read page 1 and show the picture to the children. Point
to the sweater in the sink and the skateboard on the
floor when you read about them.

Teacher:

"How would you feel if you were Alexander?"

Students:

"Mad."

Teacher:

"Why do you think Alexander feels like the whole day
will be so awful?"

Students:

"Because he is in a bad mood."
"Because of the bad things that happened so far this
morning."

Teacher:

"Let's see if the day get's any better."

(pp. 2-3)

Read both pages to the children and show the
illustrations.

Teacher:

"Why did Alexander say, "I think I'll move to Australia?"

Students:

"Because he is having such a bad day."
"He thinks that things wouldn't be so bad if he was in
Australia."
"He wanted to find a car in his box of cereal too!"

(pp. 4-5)

When
"I am
When
really

Teacher:

"Was Alexander really going to be carsick?"

"Like going back to bed!"

"Sad."

"Unhappy!"

reading page 4 aloud to the children, read the line,
going to be carsick", like you really mean it.
reading page 5, read it slowly to accentuate how
bad the day is.
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Students:

"No!"

Teacher:

"Why did he say that then?"

Students:

"Because he wanted to sit by a window in the car and he
couldn't.

Teacher:

"Did anyone in the car believe him?"

Students:

"No!"

Teacher:

"How do you know?"

Students:

"No one answered him when he said he was going to be
sick." "Everyone ignored him."

(pp. 6-7)

Read both pages aloud and show the pictures. Point to
the picture of the invisible castle Alexander supposedly
drew.

Teacher:

"Did Alexander really draw a picture of an invisible
castle?"

Students:

"No!"

Teacher:

"Why do you suppose he said that?"

Students:

"He's having a bad day."
"He doesn't want to draw."
"He couldn't find his pencil."

Teacher:

"So far Alexander has had a bad day.
better or worse."

(pp. 8-9)

Read both pages. Read what Alexander says in a really
hurtful, mean voice. Hold up the pages.

Teacher:

"Why did Alexander say all of those mean things to
Paul?"

Let's see if it gets
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Students:

"Because Paul wasn't his best friend anymore."
"Because Alexander's feelings were hurt."

Teacher:

"Is his day getting any better?"

Students:

"No!"

(pp. 10-11)

Read aloud both pages. When reading page 10 about
everyone's desserts, read in a show-off, bragging voice.
When you reach Alexander's part about no dessert, read
in a sad, disappointed voice. Show pictures on both
pages.

Teacher:

"Would you have felt bad if your Mom didn't give you
dessert and all of your friends had dessert?"

Students:

"Yes!"

(pp. 12-13)

Read aloud and show illustrations.
face.

Teacher:

"How does Alexander look?"

Students:

"Mad!"

(pp. 14-17)

Read aloud and point to the pictures as they are
explained in the story."

Teacher:

"What caused Alexander to fall in the mud?"

Students:

"His brother Anthony!"

Teacher:

"Why did Alexander punch his other brother Nick?"

Students:

"Because Nick called him a crybaby."

Teacher:

"How do you think Alexander felt when he told everyone
how he was feeling and no one answered?"

Students:

"Lousy."

"Grumpy!"

"Sad."

Point to Alexander's

"Like he's in a bad mood."

"He was pushed!"

"Rotten!"
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(pp. 18-19) Read aloud and show the pictures to the children. When
reading the last sentence that Alexander is thinking, read
in a mad and defiant voice.
Teacher:

"Have you ever gone to buy something you really wanted,
and they were out of it?"

Students:

"Yes!"

Teacher:

"So you know how Alexander must feel."

(pp. 20-21)

Read aloud and point to the disasters Alexander has
caused throughout his father's office.

Teacher:

"Why is Alexander's dad holding his head with his hand?"

Students:

"He is mad!"

Teacher:

"Why?"

Students:

"Because Alexander made a mess out of his office."

Teacher:

"Why is Alexander's mother looking at the ground?"

Students:

"Because she's sad that Alexander made a mess."
"She's angry!"

Teacher:

"How does Alexander look?"

Students:

"Like he's having fun!"

(pp. 22-23)

Read aloud and show pictures.
Alexander's when reading.

Teacher:

"Do you like lima beans?"

Students:

"Yes."

Teacher:

"I don't like lima beans either!"

"No!"

"Happy." "He's smiling."

"Yuck."

Make a face like
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(pp. 24-25)

Make a face as you read the series of terrible events that
again happen to Alexander. Point to the pajamas he is
wearing as they are introduced in the story.

Teacher:

"Things are not going well for Alexander, are they?"

Students:

"No!"

Teacher:

"Have you ever gotten soap in your eyes?"

Students:

"Yes!"

Teacher:

"Poor Alexander.

(pp. 26-27)

When reading these pages, read them in a sad, upset
voice until you come to the last sentence. Read the last
sentence in a somewhat cheerful, hopeful voice.

Teacher:

"Which bed is Alexander's?"

Students:

"That one!"

(p. 28)

Read the last page and show the children the picture of
Alexander sleeping.

Teacher:

"Some days are like that, aren't they?"

Students:

"Yes!"

"It hurts!"
He has had an awful day!"

Students will point to the bed on the left.

Closure

Teacher:

"What were some of the things that happened to
Alexander?"

Students:

Allow the students to share all of the bad things that
happened to Alexander that they can think of.

Teacher:

"How did Alexander feel when these things happened?"
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Students:

"Bad!"

Teacher:

"I would like each of you to think of a bad day you had.
Let's get in a big circle so we are facing each other, and
each share about a bad day we had. Please tell us what
kinds of things happened and how you felt."

"Sad." "Upset!"

Independent Practice
Allow the children to each individually share their bad
day with the class. Periodically stop the children and ask
them how they were feeling when something bad
happened to them. Make sure that you share a bad day
you had. Teachers have bad days too!
Point out to the children where Australia is on the globe.
Discuss how far away it is from the United States.
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Parent Version

Read the title of the story, Alexander and the Terrible,
Horrible, No Good, Very Bad Day. Discuss with your
child how bad of a day the boy in the story must have
had. Think up a few possible situations Alexander might
have had before you begin reading the story. Then begin
the story, watching for any situations that happened to
Alexander which were the same as the ones you predicted
before reading the story. Upon completing the story,
discuss as many of the bad things that Alexander had to
face during his day. Share with your child a bad day
you had. Have your child also share a bad day they
had.
Talk with your child about what kind of things they could
do to feel better if something awful has happened to
them. Come up with a list of people that your child
could talk to, such as family, friends, and their teacher.
Also come up with activities to do when you are feeling
horrible, for example playing a game, resting, or punching
a pillow.
To end this story on a fun note, come up with a
wonderful, happy, very good activity to play with your
child. Have your child choose a game or activity that
they enjoy and spend some quality time enjoying each
other's company.
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Picture Books
Lesson 5

Numeroff, L. J. (1985).
Harper & Row

If You Give A Mouse A Cookie.

New York:

Summary

This funny story is about the consequences of giving a mouse a cookie
that lead to delightful illustrations. "If you give a mouse a cookie, he's going
to ask for a glass of milk. When you give him the milk, he'll probably ask for
a straw." The story continues on with whatever is given requiring something
else to go with it.
Oral Readina= Time

15 minutes.

Teacher Version
Objective ....................

Using information from the story, the children
will recall the sequence of events from the book
as well as make their own mouse cookies.

Materials ...................

Book: If You Give A Mouse A Cookie
large brown paper cut out like a large cookie
(use a marker to draw chocolate chips on it)
black felt pen
2 tubes (60 oz.) refrigerated sugar cookie dough

M&M's
chocolate chips
cookie sheets
aluminum foil
spatula
cutting board
knife
potholders
oven
refrigerator
napkins
individual cartons of milk (8 oz)
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Anticipatory Set .......

Read the title of the story, If You Give A
Mouse A Cookie, to the children. Let the
children think of what might happen if they
gave a mouse a cookie. If the children answer
realistically, ask them to imagine that the mouse
could talk, then what do they think might
happen?

Input ........................... When reading this story aloud, read it with a

lot of enthusiasm and energy. Ask the children
questions about what will happen next in the
story. Encourage them to use their
imaginations. The illustrations are very well
done and show a lot of detail that lends itself
to the story. Point out many of the details that
the children might be unaware of.
(p. 1)

Allow the children to look at the picture for a while
before you begin reading.

Teacher:

Point to the mouse.

Students:

"Overalls."

Teacher:

"Do mice normally wear overalls and a backpack?"

Students:

"No!"

Teacher:

"What does it look like the boy was doing before the
mouse came walking along?"

Students:

"Sitting on the rock in front of his house!"
"Reading a book."
"Reading a book and eating cookies!"

Teacher:

"Do you think the mouse will accept the cookie from the
boy?"

Students:

"Yes!"

"What is the mouse wearing?"

"Pants." "A backpack."
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Teacher:

"Let's see!"

(pp. 2-3)

Repeat the sentence on page 1 and then turn the page
and read the sentence on page 2. Ask a few questions
about page 2 before reading page 3.

Teacher:

"Did the mouse accept the cookie?"

Students:

"Yes!"

Teacher:

"Where are they going?"

Students:

"In the house!"

Teacher:

"Why?"

Students:

"For milk." "To get a glass of milk."
"The mouse asked for some milk."

Teacher:

Read and point to page 3.
milk?"

Students:

"Yes!"

Teacher:

"Does it look like the mouse is going to be able to drink
milk from that tall glass?"

Students:

"No!"

Teacher:

"Let's see if he does."

(pp. 4-5)

Again, read page 3 before turning the page, and then
read page 4. Show the children page 4 only.

Teacher:

"Why does the mouse want a straw?"

Students:

"Because it will help him to be able to drink the milk."

Teacher:

Point to the mouse.

"Did the boy get him some

"What is the mouse holding?"
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Students:

"A cookie."

Teacher:

"Why is the boy taking out all of those things from the
cupboard?"

Students:

"To look for straws!"

Teacher:

Read page 5 now and show the picture.
need a napkin for?"

Students:

"To wipe the crumbs off his mouth."
"To wipe his mouth."

(pp. 6-7)

Show only page 6 first, and read to the children.
out some details on this page.

Teacher:

"How is the mouse able to see himself in the mirror?"

Students:

"The boy is holding him up so he can see."

Teacher:

"What a mess!" Point to the kitchen area.
room such a mess?"

Students:

"Because the boy got stuff out."
"They were looking for something."
"Because they didn't put stuff back when they were
finished with it."

Teacher:

Uncover and read page 7.
needs a hair trim?"

Students:

"No!"

Teacher:

"What is the boy going to get?"

Students:

"Scissors for the mouse to cut his hair."

(pp. 8-9)

Read aloud both pages and show the pictures.
the mouse cutting his hair.

"Yes."

"His cookie."

"What does he

Point

"Why is this

"Does it look like the mouse

"A little bit."

Point to
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Teacher:

"Wow, what do you think of that?"

Students:

"That mouse sure is busy!"

Teacher:

"I can't believe he's sweeping the whole house!
you think the mouse will do next?"

Students:

"Vacuum."

(pp. 10-11)

Show both of the pictures to the children.
pages.

Teacher:

"What did the mouse do next?"

Students:

"He washed the floors!"

Teacher:

"He has a lot of energy for a little mouse, doesn't he?"

Students:

"Yes, he does!"

Teacher:

"What does he want to do now?"

Students:

"The mouse wants to take a nap."
"He's tired from working so hard."

Teacher:

"What do you think will happen next?"

Students:

"The mouse will take a nap!"

(pp. 12-13)

Do not show the children the pictures until you have
read the first sentence aloud to them and asked them a
few questions.

Teacher:

"What kind of a box would you use to make a bed for a
mouse?"

Students:

"A shoe box."

"Be thirsty!"

"I can't believe it!"
What do

"Want to watch T.V."

"A tissue box!"

Read both

"A match box."
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Teacher:

Turn the book around and point to the box the boy is
cleaning out. "What kind of a box did he use to make
the mouse a bed?"

Students:

"A powder box!"

Teacher:

Point to the powder puff.

Students:

"A powder puff."

Teacher:

"What is it used for?"

Students:

"To pat on powder."

Teacher:

Point to the powder puff on page 14.
mouse using it for?"

Students:

"A pillow."

Teacher:

Finish reading page 14 aloud to the children.
does the mouse want now?"

Students:

"The boy to read him a story!"

Teacher:

"What story do you think the boy will read to the
mouse?"

Students:

"Brown Bear, Brown Bear!"
"A book about mice."

(pp. 14-15)

Show the pages to the children as you read aloud to
them.

Teacher:

"What kind of book does it look like they are reading?"
Point to the book.

Students:

"A comic book." "Cartoons!" "A picture book."

Teacher:

"What does the mouse want to do now that they are
finished reading the book?"

"What is this?"

"What is the

"What

"A Dr. Seuss book."
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Students:

"He wants to draw a picture!"

Teacher:

"What did he ask for to make his picture?"

Students:

"Paper and crayons!"

(pp. 16-17)

Show the children the picture and read the page aloud.

Teacher:

"What do you think the mouse will draw a picture of?"

Students:

"Mice."

Teacher:

"Those crayons are awfully big for a mouse. Do you
think you could draw a picture with crayons that big?"

Students:

"No!"

(pp. 18-19)

Read the sentence on page 18 first, then turn the book
around for the children to see what the mouse drew a
picture of. Finish reading page 19.

Teacher:

"What did the mouse draw a picture of?"

Students:

"His family!"

Teacher:

"What does he want to do next?"

Students:

"Sign his name on the picture!"

Teacher:

"What will he need to do that?"

Students:

"A pen!"

Teacher:

"Let's see if you were right!"

(pp. 20-21)

Show the pictures to the children and read both pages.

Teacher:

"You were right. He wanted a pen to sign his name.
Where did he get a pen from?"

"A dog."

"A spaceship."

"Yes." "Maybe."

"It's a good drawing!"

"A marker."

"A ballpoint pen."
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Students:

"The boy."

"The boy had one in his pocket."

Teacher:

Point to the boy in both pictures.
doing?"

Students:

"Cleaning up."

Teacher:

"Cleaning up what?"

Students:

"All of the things the mouse used."

Teacher:

"What does the mouse want to do now?"

Students:

"Hang up his picture?"

Teacher:

"Where?"

Students:

"On the refrigerator!"

Teacher:

"What do you think he'll need to hang his picture on the
refrigerator?"

Students:

"Magnets."

(pp. 22-23)

Again, show both pages to the children as you read
aloud.

Teacher:

Point to page 22.

Students:

"Scotch tape."

Teacher:

Point to the food on the floor in front of the refrigerator.
"Why is all this food out here?"

Students:

"Because the mouse stood on it to tape his picture up."

Teacher:

"What do you think the mouse wants next?"

Students:

"Food!"

"What is the boy

"Tape."

"What is the boy looking for?"

"Milk." "Ice cream!"
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(pp. 24-25)

Turn the book around and show both pages to the
students as you read.

Teacher:

"The mouse is thirsty!

Students:

"Water."

Teacher:

Point to the boy sitting down on page 25.
boy sitting down?"

Students:

"He's tired!"

Teacher:

"From what?"

Students:

"Cleaning up after the mouse!"

(pp. 26-27)

Show pages to the children.
as you read aloud to them.

Teacher:

"If the mouse asks for a glass of milk, what do you think
he'll want also?"

Students:

"A cookie!"

(p. 28)

Slowly turn the book around to show the children and
read the last page.

For what?"

"Milk!" "Kool-Aid!"
"Why is the

Point to the boy and mouse

Closure
Teacher:

"What do you think will happen if the mouse eats a
cookie with the milk?"

Students:

"He'll want to cut his hair again."
"He'll make another mess!"

Teacher:

Pointing to the large cookie shaped paper that is hanging
up, ask the children to list in sequential order the events
that happened in the story. "What happened first in the
story?"
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Students:

"The boy gave the mouse a cookie to eat."

Teacher:

Write down the first item. Continue until you list all of
the events. "Wow, that was a lot of things the mouse
did. No wonder the boy was tired at the end of the
story! How would you like to create your own mouse
cookie to have with milk?"

Students:

"Yes!"

Independent Practice

Go through the ingredients and supplies you will be using
to make mouse cookies with the children. Have the
dough refrigerated right up until the time you are ready
to begin using it. Remove the wrapper from the cookie
dough and slice the dough into 1/4" slices. Cut some
slices into fourths for ears. Press the ears on at the top
of the slices. Add the M&M's for eyes, and a chocolate
chip for the nose. Cover the cookie sheet with aluminum
foil and write each child's name next to their cookie with
permanent marker. That way they can identify their
cookie when it is done baking.
Bake the cookies at 350°F for 12 to 14 minutes, or until
golden brown. Remove each cookie with the spatula
onto their napkin. Pass out milk and enjoy!
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Parent Version
Read the title of the book, If You Give A Mouse A
Cookie. Ask your child what would happen if they gave
a mouse a cookie. Read the story aloud to your child.
Take time to enjoy and discuss the wonderful illustrations
in this story. Try to predict what will come next in the
chain of events in this story. At the end of the story ask
your child what their favorite part of the story was.
Share your favorite part as well.
A fun activity to do after finishing this story would be to
make cookies. Ask your child what kind of cookie the
boy gave the little mouse in the story. The cookie was a
chocolate chip cookie. Have your child help you prepare
chocolate chip cookies. Read the recipe or directions on
the roll of cookie mix to your child. Let your child
assist in several steps of the preparation. Serve the
cookies warm, if possible, with cold milk to drink. While
eating the chocolate chip cookies, discuss what you
thought was funny about the story. Ask what other kinds
of cookies the mouse might like to eat!

CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary

Reading aloud to children from an early age motivates children to
to read throughout their lives.

There has been a growing awareness that

when children were read aloud to daily, they entered school considerably
ahead of their classmates and were the best readers (Anderson et al,
1985; Durkin, 1966; Thorndike, 1973).

The daily reading aloud of books

to children has been discussed with increasing frequency in the research
literature.

The argument has essentially been that when adults, parents,

and teachers are actively involved in reading stories aloud, children learn
more about the reading process than when reading a story is incidental,
undirected, or nonexistent (Durkin, 1966).
The purpose of this study was to develop a set of lessons to use
with children's literature to teach first grade students.

A review of the

research literature revealed that not only reading aloud to young children
was important, but equally important was a continuous dialogue going on
between the child and the adult while reading the story.

Teachers and

parents can successfully use questioning strategies, ongoing conversations,
and follow-up activities to enhance the reading aloud of books to young
children.

Therefore, teacher and parent lessons utilizing predictable

books, wordless books, and picture books were developed to increase the
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enjoyment of read aloud times.

These lessons are currently being used

for first grade language instruction and as take home activities at Lea
Hill Elementary in the Auburn, Washington School District.

Conclusions

As a result of the review of literature and completion of lesson

ideas associated with specific titles of children's literature in this study,
the following statements can be made:
1.

Presenting a variety of literature motivates children to read.

2.

Adults reading aloud to children build within those children a
positive attitude towards becoming readers themselves.

3.

By beginning to read aloud to children at an early age, they are
more likely to enter school considerably ahead of their classmates
in the area of reading.

4.

Reading aloud strengthens children's reading, writing, and speaking
skills.

5.

Literature is enjoyed more by young children if it is shared by a
skilled reader.

6.

The child will benefit the most if reading aloud is done on a
daily basis.

7.

Books read to young children should stimulate them through
interesting language and colorful illustrations,

8.

Children should continue to be read aloud to into their teen-age
years.
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Recommendations

The following recommendations were made in response to the
findings in this study:
1.

The annotated bibliography should continue to be added on to on
a regular basis.

2.

These lessons should be adjusted to meet individual teacher and
parent needs.

3.

This project should be extended to other grade levels as well.
Because reading levels grow, the lessons in this study can be built
upon in further lessons.

4.

A specific evaluation tool should be designed to more effectively
analyze the gains children make when read aloud to orally.

5.

An attitude assessment test should be developed to evaluate the
students' motivation and positive attitudes towards being read
aloud to.

6.

Since the bibliography includes only fifteen selections which can be
read in under 20 minutes, many pieces of outstanding literature
are not included in the listings.

A second bibliography using the

same format could address the use of longer selections such as
chapter books, and include a wider variety of books.
7.

Further studies researching reading aloud by teachers and parents
should be made to find out if research practices are currently
being used in classrooms and at home.

Additional lessons should

be developed reviewing current findings and proven methods.
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APPENDIX A

List of Children's Literature Cited in the Annotated Bibliography

Alexander, M. (1970).
Balian, L. (1987).
Carle, E. (1981).
Books.

Hobo's Dream.

The Aminal.

New York: Dial Press.

Tennessee: The Parthenon Press.

The Vecy Hungcy Caterpillar,

Chapman, C. (1977).
E. P. Dutton.

Barney Bipple's Magic Dandelions.

De Paola, T. (1978). Pancakes for Breakfast.
Brace Jovanovich.
Hoban, T. (1981).
Books.

New York: Philomel

Take Another Look.

New York: Harcourt

New York: Greenwillow

Krahn, F. (1977). The Mystecy of the Giant Footprints.
Irwin & Company Limited.
Langstaff, J. (1974).
Macmillan.

New York:

Oh, A-Hunting We Will Go.

Toronto:

New York:

Martin, B. (1983). Brown Bear, Brown Bear. What Do You See?
New York: Henry Holt and Company.
Mayer, M. (1976).

Hiccyp.

Numeroff, L. J. (1985).
Harper & Row
Seuss, D. (1949).
House.

New York:

Dial Books.

If You Give A Mouse A Cookie.

Bartholomew and the Oobleck.
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New York:

New York: Random
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Shaw, C. (1947).
Row.

It Looked Like Spilt Milk.

New York: Harper and

Viorst, J. (1972). Alexander and the Terrible Horrible, No Good.
Very Bad Day. New York: Macmillan Publishing Company.
Wood, A. (1984).
Jovanovich.

The NappinK House.

New York: Harcourt Brace

APPENDIX B

Worksheets to supplement
Picture Books Lesson 2
Bartholomew and the Oobleck.
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